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Guiding 
questions for 
the workshop

1. What makes a good MA thesis in the new Norwegian 
GLU teacher education programmes?

2. How can the MA thesis fit within the 5 year 
programme as a whole and how should the student 
teachers be prepared for doing the MA thesis during 
their whole teacher education programme?

3. How different is this type of thesis to the kind that 
have been the norm in your institutions prior to the 
2017 reforms?



Guiding 
questions for 
the workshop

1. What makes a good MA thesis in the new Norwegian 
GLU teacher education programmes?How did teacher 
educators from Ireland deal with a similar reform 
challenge?

2. How can the MA thesis fit within the 5 year programme 
as a whole and how should the student teachers be 
prepared for doing the MA thesis during their whole 
teacher education programme?What was the 
experience of the Pilot in the North/UiT?

3. How different is this type of thesis to the kind that have 
been the norm in your institutions prior to the 2017 
reforms? How will you begin to overcome these 
challenges?



The Main Challenge



The MA thesis as a 
boundary artefact

ÅGreat potential: co-construction of new 
knowledge (student, teachers, teacher 
educators/schools, universities) and co-
configuration of new pedagogical 
practices (the ultimate intention of the 
2017 reforms)

ÅGreat challenges: 1. open 
communication; 2. coordination; 3.  
collaboration; 4. transformation





Theme 1: What makes a good MA 

thesis in the new Norwegian teacher 

education?

²Ŝ ŘƻƴΩǘ ƪƴƻǿΗ Can we tell you about the 

Irish context and our college experience 

specifically?

Why?



Sligo

Who are we? 
{ǘΦ !ƴƎŜƭŀΩǎ /ƻƭƭŜƎŜ 
Education Department 
ς28 academic staff 
ς50% with doctoral 
qualifications



Context/backstory

What?

Where?

Irish context for MA level ITE: 
*wŜǎǇƻƴǎŜ ǘƻ ΨtŜǊŦŜŎǘ {ǘƻǊƳΩ
ςeconomic downturn 
ςdrop in PISA scores
ςNew Teaching Council 
(accreditation process)
* International Review of Teacher 
Education ςPasiSahlberg(chair)
*19 ITE Institutions ςUniversities 
and Colleges becoming 6 Centres

What we offer: 
ÅB.Ed. - 4 years for post primary teachers (2018)
ÅNew 5 years MA ς2015 -
ÅMA and PGDip ς2 and 1 year part-time -

practicing teachers ςpractice based ς25 years+ 
ς100+ each year



Collaboration and Partnership (Irish context)

ÅNo official partnership model with 
schools

ÅCollaboration ςwork in progress

Å{ǘ !ƴƎŜƭŀΩǎ /ƻƭƭŜƎŜ /ƻƭƭŀōƻǊŀǘƛƻƴ 
with 4 local schools ςnew 
initiative

ÅInςcollege: Team teaching across 
module teams and departments in 
St Angela's College



Q1: How do we define research questions that are practice-
oriented, researchable and that merit research?

ÅWhat:
oSupport teacher students to differentiatebetween questions in general and 

possible research questions 
oCƻǎǘŜǊ ΨinterestΩ ŀƳƻƴƎ ǎŎƘƻƻƭ ǇŜǊǎƻƴƴŜƭ ƛƴ ǘƘŜ ǘŜŀŎƘŜǊ ǎǘǳŘŜƴǘΩǎ ǊŜǎŜŀǊŎƘ 

and in the potential benefit for schools/teachers.

ÅWhy:
oTeacher students have little practice experience vs practising teachers ς25 

years of MA ς2 year part-time ςschool/classroom based;  
oTeacher students may have little understanding of research ςethical issues, 

practical issues, methodological approaches, and so on;
oTeacher students may have little understanding of school community and 

the wider needs/interests of schools and wider educational community.

ÅHow: Next slide



ÅIn college and with schools ςconstantly revise and evaluate

ÅIn CollegeΧΦdevelopmental over 5 years; teams across departments ς
design of modules, assignments

ÅWith schools: At the end of each placement student teachers (STs) meet 
with coop teacher and principal and discuss their research question/s, 
ŎƻƳŜ ōŀŎƪ ǘƻ ŎƻƭƭŜƎŜ ŀƴŘ ǊŜŦƛƴŜ ƛǘΧ ŀƴŘ ŘƛǎŎǳǎǎ ƛƴ ǘǳǘƻǊƛŀƭǎΦ

Defining and refining research questions



Q2: Supervision: Roles, relationships and supervision 

1. Informal inputs and conversations: about research

o Teacher/School and Teacher Students

o Teacher Educator and TeacherStudentsthrough feed forward and modified work based on 

school/teacher input 

2. Co-researcher and supporter of research (voluntary): 

o Teacher ςteach/trial interventions and be observed by Teacher Students or observe Teacher 

Students using formal observation schedule/tool 

o Teachers critique research tools for Teacher Students; critical friend/s ςto other 

teachers/head teacher

o Teacher Educators support and advise Teacher Students



Q2: Supervision: Roles, relationships and supervision 
ctdΧ

3. Experienced researcher/s: 

oTeacher ςcritical friend/s in relation to theoretical framework, 

academic rigour; 

oBenefit = funding applications ςwhole school 

research/implementation and evaluation of intervention (on-line 

school reports from Inspectorate); 

oResearch upskilling of staff; 

oTeacher educator available remotely to cooperating teacher 



Q3: Our experiences and focus re supervision arrangements 
and quality of MA on new programme

Working to address 
concerns with:
Åchoices of topic not being 

researchable;
ÅSTs choosing perceived 
ΨŜŀǎȅΩ ǘƻǇƛŎǎΤ
Åtheses not of MA standard

as compared to our previous 
MA  students;
Ålack of ST experienceof 

practical issues (schools)
Åethical issues 

Currently focussed on:
Å{ŎƘƻƻƭǎΩ ΨōǳȅƛƴƎ ƛƴǘƻΩ the 
ǇǊƻŎŜǎǎ ΧΦΦǘƻ ōŜƴŜŦƛǘ ŦǊƻƳ 
the research and process
ÅPartnership building with 

schools
ÅBuilding on our own 

experiences with MA ς
previously practicing 
ǘŜŀŎƘŜǊǎΧǇǊŀŎǘƛŎŜ 
ōŀǎŜŘΧƳƛŎǊƻΣ ƳŜȊȊƻ ƻǊ 
macro level research.



Activity 
15 minutes discussion
10 minutes feedback

ÅWhat planning steps are needed to support teacher students 
to develop well-defined, researchable, practice-based 
research questions?
ÅPlease select a reporter who is happy to share your comments 

with all the participants in the room after the activity.



ΧΧΦΦ ŀƴŘ /ƻƴŎƭǳǎƛƻƴ

ΧΧΦ{ƻ ǿƘŀǘ ŘƻŜǎ ƛǘ ƳŜŀƴ ŦƻǊ ŀƭƭ ƻŦ ǳǎΚ





W3: Collaborative supervision and partnerships: how to 
prepare student teachers to write good MA theses?

W3: Veiledning og samarbeid med praksisskoler: hvordan
få GLU-studentene til å skrive gode masteroppgaver?

NOKUT conference

May 28 and 29, 2018

Rachel Jakhelln, UiT The Arctic University of 
Norway



Progression in 
ŀ aŀǎǘŜǊΩǎ 
program in 

Teacher 
Education

How does the MA thesis fit within the 5 year 
programme as a whole and how should the 
student teachers be prepared for doing the MA 
thesis and engage in the activities underlying it 
during their whole teacher education 
programme?



UiT ςPilot in North, 2010 -

Å Integrated five-years MA program

Å1-7 MA in Education. 5-10 MA in subject didactics

ÅThe 2017 Norwegian MA reform ςa further development of the pilot 
program 

Vision

ÅA research based teacher education that offers coherence between 
subjects, subject didactics, professional education and practicum

Åέ Χ ƳŜŀƴǎ ǘƘŀǘ ŀƭƭ ǘƘŜ ŎƻǳǊǎŜǎ ŀǊŜ ƛƴǘŜƎǊŀǘŜŘ ǿƛǘƘ ǊŜǎŜŀǊŎƘΧέ 
(Toom et. al. 2010, p. 333)

ÅProfessional learning for student teachers in partnership with University 
schools 
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¢ƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ
Curriculum

Who are the 
pupils?

Schools as  
learning 

organizations

Schools in society
Professional 

ethics

Knowledge 
production

Mapping single 
pupil

Observation

R&D-assignment
Empirical enquiry 

Bachelor thesis
Action learning 

project

Methodology
Qualitative/quantitative

MA thesis
Independent work

Take over
Visiting small 

schools

Action learning -
partnership

Adapted 
education
Pupils and 
learning

Planning
Teaching and 

relations

Collaboration 
about master 

projects

YEAR 1

YEAR 5

YEAR 4

YEAR 2

YEAR 3

Education
pedagogy

R&D
competences

Practice 
placement

Progression and integration of education, 
subject and subject didactics (not integrated 
in the figure), R&D competence and 
experiential knowledge. 

The Tromsømodel of integrated
Teacher education
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Finally, what 
do you now 

understand by 
integrated 
research-

based teacher 
education?

T8: Theory and practicum placement and subject 
didactics. It do all hang together and is put into the 
aŀǎǘŜǊΩǎ ǘƘŜǎƛǎ ƛƴ ǘƘŜ ŜƴŘΦ Lǘ ƛǎ ŀ ǎƻǊǘ ƻŦ ŘŜǾŜƭƻǇƳŜƴǘ 
which we have been ongoing from the very first year 
of teacher education and until now. 

T21: Integrated ςƛǎƴΩǘ ƛǘ Ƨǳǎǘ ǘƘŀǘ ǘƘŜ ƳŀǎǘŜǊΩǎ ǘƘŜǎƛǎ ƛǎ 
ŀ ǇŀǊǘ ƻŦ ŜǾŜǊȅǘƘƛƴƎΚ {ǳōƧŜŎǘǎΣ ǎǳōƧŜŎǘ ŘƛŘŀŎǘƛŎǎ ƻǊΧ 
ǘƘŜ ŦǳǘǳǊŜ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ƳŀǎǘŜǊΩǎ ǘƘŜǎƛǎ ƛǎ ǘƘŜǊŜΚ !ƭƭ 
ǿŜ ƘŀǾŜ ƭŜŀǊƴǘ ǎƘŀƭƭ ōŜ ƳƛǊǊƻǊŜŘ ƛƴ ǘƘŜ ǘƘŜǎƛǎΧ Lƴ 
many ways, I have used everything I have learned 
through the years. Even it is not easy to remember 
ǿƘŀǘ ǿŜ ƭŜŀǊƴŜŘ ǘƘŜ ŦƛǊǎǘ ȅŜŀǊΣ ǎƻΧ ƛǘ ƛǎ ǘƘŜ ǎǘŜǇǎ ȅƻǳ 
take in the staircase of learning 



Proud graduating 
teachers together 
with a (proud) former 
Minister of Education 

May 2017
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Masterlærerςmonsterlærer ςmønsterlærer?
Master teacherςmonster teacherςexcellent 
teacher?
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Inquiring teacher!


