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NOKUT’s response to the review panel’s request for additional

documents ahead of the site visit

NOKUT’s response to the review panel’s request for additional documentation consists of a short
self-reflection per relevant ESG standard, as well as links to websites or annexes supporting these
reflections.

ESG 2.1

1.

The panel points out that the link for the White paper called “Quality Areas for Study
Programmes in Higher Education” only lead to a scheme. The website is now updated and
contains a near complete translation of the Norwegian version. The full version of the White
paper (in Norwegian) can be found as a PDF on the right-hand side of the page.

Link to English website: https://www.nokut.no/en/norwegian-education/higher-
education/quality-areas-for-study-programmes-in-higher-education/

The panel requests translated legislation on the recruitment criteria of the teaching staff, and,
more specifically, information about what the quality aspects of staff recruitment are.

Enclosed in annex 1 you will find the translation of the Regulations concerning Supervision of the
Educational Quality in Higher Education. Section 2.3 in the regulations contains requirements for
the academic environment. These regulations are set by NOKUT, and hence, they are national
regulations. The institutions themselves do not normally set further standards for the quality of
their academic environments. However, they run their recruitment processes themselves, in
compliance with general Norwegian legislation for staff development.

The panel asks for quantitative information on staff development for the reviews done after the
last ENQA review (i.e., have the opportunities grown, are they sufficient etc.). The panel would
like to know if this is something we look into specifically and if we promote staff development
somehow.

In the periodic reviews, NOKUT checks compliance with regulations concerning the competence
of teaching staff. More specifically, we check compliance with section 4-1 (3) in the Regulations
concerning Supervision of the Educational Quality in Higher Education (see annex 1). Hence, in
our review reports, the reader will find an assessment of how the institution systematically
ensures the quality of its academic environments.

The Regulations concerning Supervision of the Educational Quality in Higher Education do in fact
in themselves promote the development of teaching staff. We often comment in the periodic
review reports on whether the institution has systems in place for pedagogical courses, merit
schemes for outstanding teachers, awards for educational quality and so on. This often relates to
section 4-1 (2) concerning quality cultures. Similarly, evaluation reports can also make
recommendations for the development of staff pedagogical competency, as seen in the
evaluation of integrated secondary teacher education.

Individual staff competence and development, however, is regulated through Regulations
concerning appointment and promotion to teaching and research posts. Link to website:
https://lovdata.no/dokument/SFE/forskrift/2006-02-09-129. However, ensuring compliance
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with these regulations does not fall within NOKUT’s or any other official authorities’ mandate,
since they regulate private individuals vs. institutions, without a mandate for sanctions.
Moreover, the management and guidance responsibilities for the Regulations concerning
appointment and promotion to teaching and research posts will be transferred to The
Directorate for Higher Education and Skills at the end of this year.

Finally, we wish to emphasize that NOKUT promotes the development of teaching staff, to some
extent. Pedagogical competence is often a topic in our seminars and in our podcast, and it is also
a specific topic in our white paper Quality Areas for study programmes in higher education and
in our surveys. When NOKUT previously managed the scheme of Centres for excellence in
Education, pedagogical competence was at the heart of this work.

ESG 2.2

1.

The panel would like to see the document setting out the transfer of the Education Ministry’s
unit for financial inspection of private universities, university colleges and vocational schools to
NOKUT, and a description of how this financial inspection has been integrated in NOKUT
activities.

The unit for financial inspection was transferred from the Ministry of Education and Research to
NOKUT on September 1st, 2018. The formal letter stating this is included as annex 2 (in
Norwegian). This letter was an addition to the annual letter of allocation to NOKUT from the
Ministry.

Further explanation of the reasoning behind the transfer can be found in annex 3, a newsletter
from the Ministry to NOKUT in November 2017 (in Norwegian). The newsletter is explaining the
re-organization happening from 2018, and how the re-organization is expected to create a
better division of labour and coordination within the civil service organisations supporting higher
education and research. The Ministry is referring to a report concluding that the re-organization
will lead to higher quality, more efficiency, as well as more workplaces outside of Oslo.

The unit for financial inspection is, since 2018, part of NOKUT’s department for Quality
Assurance and Legal affairs, and they work on regulatory and economic tasks. The Ministry of
Education and Research has delegated responsibility to NOKUT to conduct financial inspections
of vocational institutions and private university colleges. NOKUT is also required to monitor and
report to the Ministry on the finances of student welfare organisations, public and private
universities, and university colleges. In addition, NOKUT monitors and reports on the civil
protection work of public universities, university colleges and government agencies in the
educational sector. The Ministry has also delegated the management of several regulations to
NOKUT,; these regard higher education, tertiary vocational education and financial inspection.

The panel would like to see information about how NOKUT involved stakeholders in the
evaluation of integrated secondary teacher education. Information on this is to be found on the
project’s website.

Updated link to website: https://www.nokut.no/en/quality-enhancement/nokut-
projects2/evaluation-of-integrated-secondary-teacher-education/
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ESG 2.4

1.

The panel asks for information on the extent of student involvement (i.e., is training provided, is
there a national students’ pool of experts, how are the student experts recruited, what is
expected of the students?).

Student involvement ensures that the student perspective is included in all key elements of
NOKUT’s processes. In the following, we outline the extent of student involvement in periodic
reviews, accreditation and supervision of study programmes, as well as in evaluations of quality
in education.

Recruitment

For most processes, student representatives are recruited through the National Union of
Students in Norway. A prerequisite is that the representatives are active students and have a
relevant background.

For periodic reviews, the student must also have experience from institutional committee work,
and/or student representation. All committee members, including the student expert, must have
working experience with quality assurance or periodic reviews. For study programme
accreditation and evaluation, the students should have a relevant academic background, and
NOKUT sometimes reaches out to staff from similar study programmes at other institutions for
recommendations to find students who match this criterion. In the rare occasion where no
student experts are found, the committee must proceed without a student expert to meet the
deadlines for the accreditation process. For evaluations, NOKUT may also recruit student
representatives through specialised national student unions (for example, a national union for
teacher education students).

Training

Student representatives receive the same training as the other experts — and together with
them. Important tasks for NOKUTs case workers during the whole process include ensuring that
the committee understand the legal requirements, and how they should make assessments in
line with those requirements. The case workers also have a special responsibility for making sure
that the institutions and study programmes receive equal treatment, with respect to both
ongoing and previous processes.

For the periodic reviews, NOKUT arranges an expert seminar in the initial stage of each review
process. At the seminar the experts of each project (3—5 reviews) meet, and get an introduction
about the review process, their mandate, and the legal requirements. The training continues
during the meetings for each committee throughout the process.

For study programme accreditation and supervision there is an initial meeting where the
committee discuss their preliminary assessments of the application, followed by continuous
check-ins from NOKUT staff until the assessment is completed. During the initial meeting,
NOKUT staff explain the legal requirements for accreditation, and guide the committee through
the assessment process. This is to ensure that the committee understand and complete their
task in line with the requirements.

For evaluations, training includes initial information about what participating in a NOKUT
evaluation committee entails, and subsequent training in the evaluation method, data collection
and data analysis, the assessment process and report writing. This training is scheduled at the
relevant stages of the evaluation, to ensure that all experts have a shared understanding of the
evaluation and their role in it.
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Expectations

The student representatives are equal members of the expert committees. NOKUT expects the
committee to work as a team and respect the expertise and individual strengths of each
committee member. For student representatives, this means emphasising the student
perspective. Students do not have the same expertise as the senior members of the committee,
but this does not in any way diminish their responsibility or contribution.

For evaluations, NOKUT has the primary responsibility for developing the evaluation method.
The expert committee, however, participate in this work, including the development of
evaluation themes and evaluation questions, the design of the self-assessment, and the planning
of the site visit. Student representatives are expected to participate in all committee meetings,
in the development of the evaluation methodology, in the design of the self-assessment, in the
site visit, in the data analysis and in the assessment. They may not be expected to write text for
the final report, but they are expected to read and give feedback on report drafts.

Beyond student representatives: other forms of student involvement in evaluations

e NOKUT arranges initial meetings with stakeholders to gather input on which themes the
evaluation should focus on. Relevant national student unions will be invited to these
meetings. HEIs are also asked to include student representatives in these meetings with
NOKUT.

e Each evaluation has an external reference group. NOKUT asks the reference group to
meet to discuss and give feedback on key proposals. This includes the proposed
evaluation themes and evaluation questions and the proposed self-assessment
document. The reference group will include one or more student representatives,
usually from national student unions.

The panel asks for documents stating the expert panel selection/ composition principles.

NOKUT includes students in the expert committees for all our EQA activities. As for the
composition principles of all accreditation, supervision and periodic review processes, we refer
to section 5-6 in the Regulations concerning Supervision of the Educational Quality in Higher
Education (see annex 1).

As for the panel composition principles of evaluations of quality in education, we refer to
NOKUT'’s principles for evaluations (see number 4). Link to website:
https://www.nokut.no/siteassets/utdanningskvalitet/evalueringer/principles-for-nokut-
evaluations-26082022.pdf

The panel would like to see examples of Expert training programmes - if separate for students,
other categories (i.e., training curriculum, schedule, etc. including from the new EQA procedure -
Evaluation of quality of education).

NOKUT conducts expert training within all our EQA activities, and the training always includes all
the recruited experts, regardless of the type of expertise they represent. There are no separate
training programmes for the students or any other expert category. In the following, we have
included a sample of documents from three of our activities, explaining how we train the
experts.
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Annex 4 is an example of a power point presentation used when training an expert committee
for the accreditation of a study programme. Annex 5 demonstrates how expert training in
evaluations is provided throughout the two-year committee meeting schedule, through an
example from the evaluation of integrated secondary teacher education. Annex 6 is an example
of a programme for an expert seminar for project 7 in periodic reviews.

ESG 2.5

1. The panel would like to see a sample of matrices used by NOKUT panel members to map data
against evaluation questions and criteria, in Evaluation of quality of education. We include an
example matrix from the evaluation of integrated secondary teacher education. See annex 7.

From the same evaluation, we also include the matrix used by the experts to make assessments
based on data from the institutions’ self-assessments. Each member of the expert committee
completed one matrix for each of their assigned HEls. They were asked to write summaries of
relevant parts of the self-assessment response in the white spaces and to write their own
assessments in the yellow spaces. Each summary and assessment should address evaluation
guestion and prescriptive criteria that corresponded to that particular self-assessment question
(annex 8).

The experts accessed the evaluation questions and criteria in a separate document - see annex 9
for a translated extract from that document. The full Norwegian-language version is available
online. Link to website:
https://www.nokut.no/contentassets/c0b656d4b92c479a91a403e7838452a9/evalueringstema-
og-evalueringssporsmal.pdf

ESG 2.6

1. The panel asks for a link to the NOKUT website where the final report for "Evaluation of quality
of education" is published, or if not published yet, a summary of what is called “evaluation
themes and evaluation questions”, in this particular type of evaluation.

The final report from NOKUT’s evaluation of integrated secondary teacher education is now
published, with an abstract in English. The evaluation themes are included in the abstract.
Link to website: https://www.nokut.no/en/publications/research-and-analyses/

In order to provide further insight into what this evaluation focused on, we attach a document
with the translated evaluation questions and prescriptive evaluation criteria (see annex 9).

ESG 2.7

1. The panel asks for examples of appeals and/ or complaints against NOKUT evaluation activities
within the scope of ESGs, if any, since the last review.

There have been no appeals and/or complaints against NOKUT’s evaluation activities within the
scope of ESG since the last review. The deadline for appeals for NOKUT’s evaluation of
integrated secondary teacher education is November 10th, 2022.

2. The panel asks for summaries of completed surveys on how institutions have experienced the
periodic review process and evaluation process.
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Below are summaries for how institutions experienced the periodic review processes and
evaluation processes respectively.

Periodic reviews

After each completed review process, NOKUT distributes a survey to the institutions. We here
provide a summary of the survey results from all completed projects, which includes a span from
the pilot (2018) to project 5 (2021).

All'in all, the institutions appear to be satisfied with the process they have been through, and
they have given NOKUT useful feedback regarding the following:

NOKUT'’s guidance, the documentation and site visit

All the institutions state that the information meeting prior to the review provided useful
information about the review process and that the template used for submitting documentation
was easy to use. However, the institutions also believe that it can be difficult to select relevant
information when some sections in the Regulations overlap in certain areas. They all reported
that the collaboration with NOKUT regarding the institutional visit was positive. It has been
pointed out several times that the programme for the site visit should be ready at least two
weeks before the visit, to avoid creating difficulties for the institutions.

The review committee’s report

Most of the institutions feel that the report gave a good picture of the quality work at their
institution, that the committee’s assessments were useful for further work and that the
committee’s advice will contribute to quality development and quality improvement at their
institution.

Sharing of experiences

Several of the institutions state that they have discussed certain issues with each other during
the review process, and this applies in particular to projects with very similar institutions. They
have also been inspired to share experiences about their own quality work with other
institutions or internally at their own institutions. The institutions have expressed that the
review process has made them more aware of their own quality work and that the sharing of
experiences is useful.

The institutions were also asked for suggestions on how NOKUT can facilitate the exchange of
experiences after a completed review process. Several institutions report back that they support
NOKUT’s suggestion to arrange a seminar for the sharing of experiences and for discussions on
further development of quality work.

The impact of a review

When asked whether the review affects the quality work at their institution, institutions say they
work with the challenges pointed out by the review committee. Often, the institutions are
already aware of several of the challenges before the review starts, and they are already in the
process of making improvements. It was also pointed out that the review leads to increased
awareness of the quality work and of how important it is to document actions taken.

Evaluations of quality in education

After each completed evaluation process, NOKUT distributes a survey to the institutions. The
final report from the evaluation of integrated secondary teacher education was launched on
October 20th, 2022. A survey was sent to each participating HEl on October 31st, and the





deadline for responses is November 16th. The survey included closed and open-ended questions
on their experiences of the following:

e the information they received about the evaluation from NOKUT

e how challenging their role as contact person had been

e dialogue with NOKUT about the development of the evaluation

e the expert committee

e the usefulness of the evaluation processes and outputs

o the site visit

e the extent to which the evaluation has generated knowledge about the educational
quality of their study programme

e the extent to which the evaluation has contributed to quality enhancement in their
study programme

e further comments
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Annex 1

Regulations concerning Supervision of the Educational Quality in
Higher Education (Academic Supervision Regulations)

Date: 9 February 2017

Legal basis: Adopted by NOKUT on 7 February 2017 pursuant to Sections 2-1 and 3-1 of the Act of 1 April
2005 No 15 relating to Universities and University Colleges (the University and University Colleges Act), cf.
Section 1-7 (2), Section 2-1 (3), Section 2-2 (4), Section 3-1 (5), Section 3-5 (6) and Section 4-3 of the
Regulations of 1 February 2010 No 96 concerning Quality Assurance and Quality Development in Higher
Education and Tertiary Vocational Education.

Corrected: 13 February 2017 (comments on Sections 2-1 (2) and 2-2 (3)).

Section 1. General provisions

Section 1-1. Scope

These regulations concern the accreditation of study programmes and institutions and the supervision
of quality in higher education pursuant to Sections 2-1, 3-1 and 3-3-of the Act of 1 April 2005 No 15
relating to Universities and University Colleges and Sections 1-7 (2), 2-1 (3), 2-2 (4), 3-1 (5), 3-5 (6)
and 4-3 of the Regulations of 1 February 2010 No 96 concerning Quality Assurance and Quality
Development in Higher Education and Tertiary Vocational Education.

Section 2. Accreditation of programmes

Section 2-1. Requirements for accreditation
(1) The requirements of the Act relating to Universities and University Colleges and its corresponding
regulations must be met.

(2) Information provided about the programme must be correct and show the programme’s content,
structure and progression, as well as opportunities for student exchanges.

Section 2-2. Requirements for programmes
(1) The learning outcomes for the programme must be in accordance with the National Qualifications
Framework for Lifelong Learning, and the programme must have an appropriate title.

(2) The programme must be academically up-to-date and have clear academic relevance for further
studies and/or employment.

(3) The total workload of the programme must be between 1,500 and 1,800 hours per year for full-
time students.

(4) The programme’s content, structure and infrastructure must be adapted to the programme’s
learning outcomes.

(5) The teaching, learning and assessment methods must be adapted to the programme’s learning
outcomes. The programme must facilitate students taking an active role in the learning process.
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(6) The programme must have relevant links to research and academic development work and/or
artistic research.

(7) The programme must have internationalisation arrangements adapted to the programme’s level,
scope and other characteristics.

(8) Programmes that lead to a degree must have arrangements for international student exchanges. The
content of the exchange programme must be academically relevant.

(9) Programmes that include supervised professional training must have formal agreements between
the institution and the host for the supervised professional training.

Section 2-3. Requirements for the academic environment

(1) The academic environment for each programme must be of a size proportionate to the number of
students and the programme’s characteristics, be stable over time in terms of competence and have a
composition that covers the programme’s topics and subjects.

(2) The academic environment must have relevant educational competence.

(3) The programme must have a clear academic leadership with defined responsibilities for quality
assurance and the development of the study programme.

(4) At least 50 per cent of the academic full-time equivalents affiliated to the programme must be staff
with their primary employment at the institution. Of these, academic staff with at least associate
professor qualifications must be represented among those who teach the core elements of the
programme. In addition, the following requirements apply to the academic environment’s level of
competence:

a) For first-cycle programmes, at least 20 per cent of the members of the academic environment
must have at least associate professor qualifications.

b) For second-cycle programmes, at least 50 per cent of the members of the academic
environment must have at least associate professor qualifications. Within this 50 per cent, at
least 10 per cent must have professor or docent qualifications.

c) For third-cycle programmes, the academic environment must consist of academic staff with at
least associate professor qualifications. At least 50 per cent must have professor or docent
qualifications.

(5) The academic environment must be actively engaged in research and academic development work
and/or artistic research, and be able to demonstrate documented results with a satisfactory quality and
scope in relation to the programme’s content and level.

(6) The academic environment for programmes that lead to a degree must actively participate in
national and international partnerships and networks that are relevant for the programme.

(7) For programmes involving mandatory supervised professional training, the members of the
academic environment must have relevant and updated knowledge from the field of the professional
training. The institution must ensure that professional training supervisors have relevant competence
and experience in the field of the professional training.

Section 2-4. Special provisions for the academic environment
The requirement for at least associate professor qualifications set out in Section 2-3 (4) first sentence
may be waived for programmes with a scope of 30 credits or less if the programme is offered in
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partnership with external academic environments that engage in research and academic and/or artistic
research or academic development work at the same level as the institution’s own academic
environment. The institution must have a dedicated academic environment in the field of study or in a
related subject area and have overall responsibility for the programme.

Section 2-5.Supplementary provisions for joint degrees

(1) The components of the joint degree that each of the partner institutions have responsibility for must
be clearly defined, and there must be satisfactory procedures for the development and quality
assurance of the joint degree as a whole.

(2) The components of the joint degree must constitute a whole and be in accordance with the learning
outcomes for the joint degree.

(3) For the accreditation of international joint degrees, components offered by institutions subject to
the Act of 1 April 2005 No 15 relating to Universities and University Colleges must comply with the
standards and criteria for accreditation of programmes set out in Sections 2-1 to 2-4 of these
regulations.

Section 2-6. Special provisions for participation in institution-wide artistic fellowship
programme

(1) Regulations must be in place for participation in the programme. Participation in the programme
and the roles and responsibilities of the participating institution must be clearly defined.

(2) The institution and the research fellows’ rights and responsibilities must be clearly defined in
specific contracts.

(3) The size and competence of the academic environment must be adapted to the teaching and
supervision and the artistic research that must be carried out to assure and further develop the quality
of the programme.

(4) The institution must actively engage in relevant artistic research with satisfactory breadth at a high
international level related to the participation in the programme.

(5) The institution must demonstrate how the research fellows’ participation in the programme is
integrated in the institution’s own academic environment and development.

(6) The institution must actively engage in the compulsory common component of the programme.

(7) The institution must be able to offer its research fellows the necessary compulsory and elective
courses within their specialisation.

Chapter 3. Accreditation of institutions

Section 3-1. Requirements for the accreditation of higher education institutions

(1) The institution must have education, research and/or artistic research and academic development
work at an academic level that meets the requirements set out in Sections 3-6 to 3-8 of the Regulations
concerning Quality Assurance and Quality Development in Higher Education and Tertiary Vocational
Education.

(2) The institution must have a strategy for teaching, research and/or artistic research and academic
development work.
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(3) The institution’s systematic quality assurance practices must be approved by NOKUT.

(4) The institution must have regular admission of students and a satisfactory number of candidates
who graduate within the normal length of study.

(5) The institution’s research and/or artistic research and academic development work must be
conducted in cooperation with the institution’s educational activities.

(6) The institution must have a relevant competence profile, and the overall competence must be
commensurate with comparable institutions in the same institutional category.

Chapter 4. Institutions’ systematic quality assurance
Section 4-1.Requirements for systematic quality assurance

(1) Quality assurance practices must be set out in a strategy and cover all areas of importance to the
quality of the students’ learning outcomes.

(2) Quality assurance practices must be implemented at all levels of the institutions’ management.
Through their QA practices, institutions must promote a quality culture among staff and students.

(3) Institutions must systematically ensure that all study programmes meet the requirements set out in
national laws and regulations, including any additional regulations stipulated by the institutions
themselves.

(4) Institutions must systematically collect information from relevant sources in order to assess the
quality of all study programmes.

(5) Knowledge obtained through quality assurance practices must be used to enhance the quality of the
institutions’ study programmes and uncover instances of deficient quality. Deficient quality must be
rectified within a reasonable time.

(6) Results derived from quality assurance practices form part of the knowledge base used in assessing
and developing the institution’s overall portfolio of study programmes.

Chapter 5. NOKUT’s accreditation and supervision

Section 5-1. Applications for programme and institutional accreditation

(1) Accreditation is based on the Act of 1 April 2005 No 15 relating to Universities and University
Colleges, Sections 3-1 to 3-8 of the Regulations concerning Quality Assurance and Quality
Development in Higher Education and Tertiary Vocational Education, and the requirements set out in
Chapters 2 and 3 of these regulations.

(2) If an institution does not have the authority to accredit material changes to a programme, the
institution must inform NOKUT. NOKUT considers whether it is necessary to apply for new
accreditation.

(3) NOKUT may administratively reject applications for accreditation not found suitable for external
expert review.

(4) In special cases, NOKUT may establish a quarantine period of up to two years before considering a
new application from the same institution, cf. Section 3-11 (2) of the Regulations concerning Quality





Annex 1

Assurance and Quality Development in Higher Education and Tertiary VVocational Education. The
applicant will be notified before a quarantine decision is made.

Section 5-2. Assessment of accredited programmes and institutions

(1) The assessment is based on the Act relating to Universities and University Colleges, the
requirements set out in Sections 3-1 to 3-8 of the Regulations concerning Quality Assurance and
Quality Development in Higher Education and Tertiary VVocational Education, and the requirements
set out in Chapters 2 and 3 of these regulations, in addition to the programme/institution’s status and
documented results.

(2) NOKUT may set a deadline for the institution to rectify any inadequacies.

Section 5-3. Periodic assessment of higher education institutions’ systematic quality
assurance practices

The assessment is based on the requirements listed in Chapter 4 of these regulations, Sections 2-1 and
2-2 of the Regulations concerning Quality Assurance and Quality Development in Higher Education
and Tertiary Vocational Education, and Section 1-6 of the Act of 1 April 2005 No 15 relating to
Universities and University Colleges.

Section 5-4. Duty of disclosure
(1) Institutions are obliged to obtain the information NOKUT needs to carry out accreditation and
assessment.

(2) Institutions must keep NOKUT updated about information related to the institution and its
accredited programmes.

Section 5-5. Appointment of external experts

(1) NOKUT appoints external experts for accreditation and revision of programmes and institutions, as
well as for the periodic assessment of institutions’ systematic quality assurance practices. The
institution is given an opportunity to comment on NOKUT’s proposal for the composition of the
committee before it is approved.

(2) External experts may not have any responsibilities at the institution or for the programme they are
assessing, or any other connection to the institution that may give rise to partiality.

Section 5-6. Expertise

(1) For the accreditation of first and second-cycle degree programmes, the expert committee must
collectively have competence related to and experience from the completion of relevant programmes.
In addition, the committee must have the following competence:

a) At least one expert must have formal qualifications at a level higher than the programme under
accreditation.

b) At least one expert must have relevant international competence in the assessment of second-
cycle programmes.

(2) For the accreditation of third-cycle degree programmes and the revision of accredited programmes
at all levels, the expert committee must collectively have competence related to and experience from
the completion of relevant programmes. In addition, the committee must have the following
competence:
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a) at least one expert must have formal competence at a level higher than the programme under
accreditation. For third-cycle programmes, at least one member must have professor
qualifications.

b) at least one expert must have relevant international competence in assessing second and third-
cycle degree programmes.

c) at least one expert must be a student. For third-cycle degree programmes, at least one expert
must be a PhD candidate.

(3) For the accreditation of institutions and revision of institutional accreditation, the expert committee
must collectively have the following competence:

a) at least one expert must have management experience from a higher education institution at at
least the same level as the institution under accreditation or revision.

b) at least one expert must be affiliated to a relevant foreign institution.

c) at least one expert must have relevant competence from the labour market or society.

d) at least one expert must be a student and have experience from the board of an institution,
other central elected positions or work in the student democracy.

e) for the accreditation of a university college, at least one expert must have at least associate
professor qualifications.

f) for the accreditation of a specialised university institution, at least one expert must have
professor or docent qualifications.

(4) For NOKUT’s periodic assessment of higher education institutions’ systematic quality assurance
practices, expert committees must have the following competence:

a) at least one expert must have experience of quality assurance or periodic assessment.

b) at least one expert must have management experience from a higher education institution.

c) at least one expert must be affiliated to a relevant foreign institution.

d) at least one expert must be a student and have experience from the board of an institution,
other central elected positions or work in the student democracy.

e) at least one expert must have professor or docent qualifications.

Chapter 6. Concluding provisions

Section 6-1. Entry into force

These regulations enter into force on 9 February 2017. From the same date, the Regulations of 28
February 2013 No 237 concerning Supervision of the Educational Quality in Higher Education shall
be repealed.

Section 6-2. Transitional provisions
(1) Applications for accreditation received by NOKUT before these regulations enter into force will be
considered under the previous regulations.

(2) Revisions of accreditations that NOKUT has commenced before these regulations enter into force
will be considered under the previous regulations.

(3) Institutions accredited under the Act of 1 April 2005 No 15 relating to Universities and University
Colleges must meet the requirements listed in Chapter 3 for university colleges, specialised university
institutions and universities, respectively, by 31 December 2018. Accredited programmes must meet
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the requirements for accreditation listed in Chapter 2 by 31 December 2018. Until this date, the
previous accreditation requirements apply.

(4) Institutions whose system for the quality assurance of education have been approved by NOKUT
are considered to be in compliance with Chapter 4 until the supervision of their systematic quality
assurance practices is completed.

Comments on the chapters and sections

Re Chapter 2. Accreditation of programmes

The term ‘programme’ in these regulations includes both programmes that lead to a degree and shorter
study programmes such as one-year programmes, continuing education programmes and courses held
independently of any programme. This is the same definition of a programme as provided in the
Ministry of Education and Research’s circular F-03-16.

For third-cycle degree programmes, the term ‘programme’ covers both the training component and the
scientific dissertation. For the accreditation of third-cycle programmes, the academic subject areas that
the third-cycle degree programme covers must be clearly stated.

The provisions of this section apply regardless of how the programme is organised (on campus,
session-based teaching, web-based learning, decentralised etc.).

Institutions without self-accreditation authority may not establish new subjects or courses outside the
subject area of an accredited programme at the relevant level, cf. Section 3-3 of the Act of 1 April
2005 No 15 relating to Universities and University Colleges. This means that any changes to an
accredited programme must take place within the subject area that the accreditation concerns. It is a
prerequisite that the overall learning outcomes of the study programme will not be changed.

Re Section 2-1. Conditions for accreditation

(1) The provisions of this section entail a clarification of the requirements listed in Section 3-1 (4) of
the Regulations concerning Supervision of the Educational Quality in Higher Education.

NOKUT expects that the requirements listed in Section 2-1 of the Regulations concerning Supervision
of the Educational Quality in Higher Education will be met by the institutions at all times.

When considering applications for accreditation of programmes at institutions without institutional
accreditation, NOKUT will assess whether the institution meets the requirements of the Act of 1 April
2005 No 15 relating to Universities and University Colleges concerning internal regulations and
governance, appeals boards, learning environment committees, education plans, diplomas and diploma
supplements and quality assurance systems.

This provision entails a clarification of the requirements set out in Section 3-1 (4) of the Regulations
concerning Supervision of the Educational Quality in Higher Education.

In this context, the term ‘regulations’ includes both formal regulations and other guiding documents
for the institution that are relevant to the quality provided by the higher education institution.
Regulations must contain provisions for the recognition of previous education, cf. Section 3-5 of the
Act of 1 April 2005 No 15 relating to Universities and University Colleges.
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(2) In this context, the term ‘information’ refers to what is indicated in the programme description and
associated information about the programme. In accordance with Section 3-3 of the Act of 1 April
2005 No 15 relating to Universities and University Colleges, the board of the institution adopts the
programme description for the academic content of the study programme. The Standards and
Guidelines for Quality Assurance in the European Higher Education Area (ESG) 2015 standard 1.8
states that institutions should publish information about their activities, including programmes, that is
clear, accurate, objective, up to date and readily accessible. The Regulations concerning Supervision
of the Educational Quality in Higher Education set a requirement for compliance with this and Section
3-3 (3) of the Act of 1 April 2005 No 15 relating to Universities and University Colleges.

Re Section 2-2. Requirements for the programme

(1) The learning outcome must be described as what a candidate shall have achieved upon completion
of the programme. The learning outcome for programmes subject to professional requirements, for
example programmes subject to national curriculum regulations, must meet both the professional
requirements and the requirements of the National Qualifications Framework for Lifelong Learning

(NQF).

(2) The requirement that the programme must be academically up to date means that it must be up to
date in relation to knowledge development in both academic and professional arenas, society and the
labour market. Relevance and updated knowledge in academic and professional arenas, society and the
labour market are ensured through programmes for interaction with the labour market and/or society
adapted to the programme’s content and level. The institution is expected to have assessed the
recruitment base based on the expected demand/need and overall capacity related to the same or
similar programmes at its own and other institutions.

(3) Pursuant to Section 3-8 (1) of the Act of 1 April 2005 No 15 relating to Universities and University
Colleges, a full academic year is equivalent to 60 credits. This is in accordance with the European
Credit Transfer and Accumulation System (ECTS). The ECTS Users’ Guide indicates that a
programme worth 60 credits normally has a total workload of approximately 1,500-1,800 hours per
full-time academic year, divided into categories of organised learning activities, self-study and exam
preparation. This entails that a full-time student who maintains the determined workload/work effort
should normally be able to achieve the learning outcome and complete the programme within the
normal length of study.

(4) In this context, infrastructure refers to appropriate facilities, equipment, library, administrative and
technical services, adequate and appropriate IT resources, web support, appropriate learning platforms,
etc. that support the students’ learning and learning environment, as well as the academic staff’s
teaching and research and/or artistic research and academic development work.

(5) The different teaching and learning methods must be adapted to the programme’s content and
structure. This means that the teaching, learning and assessment methods must be adapted to the
digital society.

For programmes with few students and/or geographically dispersed student groups, this provision
requires that institutions take measures to ensure a good study environment that facilitates academic
interaction between students and/or between students and the academic environment.

The requirement for students’ active role in the learning process is in accordance with ESG 2015
standard 1.3 on student-centred learning.
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(6) This provision requires a clear connection between the programme and research and/or artistic
research and academic development work, in accordance with the requirement set out in Section 1-3
(a) of the Act of 1 April 2005 No 15 relating to Universities and University Colleges, a full academic
year is equivalent to 60 credits.

(8) This provision entails that the institution must ensure that students in all programmes that lead to a
degree are offered an opportunity for academic exchange through updated and binding agreements,
and that the relevance of the exchange is guaranteed by the programme’s academic environment.

(9) Agreements must regulate the completion of supervised professional training and other matters of
importance to the students’ learning outcomes and the quality of the supervised professional training.
This means that the agreement must describe the parties’ rights and obligations.

Re Section 2-3. Requirements for the academic environment

(1) The academic environment associated with the programme includes people who directly and
regularly contribute to the development, organisation and completion of the programme. This
specification is meant to include people with different types of contributions to the programme, in
addition to teaching, supervision or other forms of facilitating learning. This can include laboratory
work, research and development work, transfer of experience from supervised professional training,
educational and academic use of digital technology, innovation and cooperation with the labour
market.

(2) The institution is responsible for ensuring the academic environment’s educational competence, cf.
Sections 1-2 to 1-7 of the Regulations concerning Appointment and Promotion, and for ensuring that
this competence is updated and develped.

In these regulations, educational competence refers to university and university college pedagogy and
didactics and includes the competence to use digital technology in the promotion of learning.

(4) In this context, principal position means that the institution is the employee’s main employer, i.e.
that the employee is employed in at least a 50 per cent position at the institution. For institutions that
can otherwise document a stable and robust academic environment within the academic subject area,
adjunct positions down to 20 per cent may count towards the requirement for at least 50 per cent of the
academic environment.

The term “at least associate professor qualifications’ refers to the positions associate professor,
postdoctoral fellow, docent and professor.

Section 2-3 (4) (b) applies to all five years of integrated second-cycle degree programmes.

For joint degrees, ‘the institution’ refers to the participating institutions. This means that 50 per cent of
the academic staff who contribute to the joint degree must have their principal position at one or more
of the participating institutions.

(5) The requirements for the academic environment’s documented results are regulated in the
Regulations concerning Supervision of the Educational Quality in Higher Education as regards second
and third-cycle level, cf. Sections 3-2 (3) and 3-3 (3) of the Regulations concerning Supervision of
Educational Quality in Higher Education. For first-cycle degree programmes, only this provision
applies.
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‘A scope satisfactory for the programme’s content and level” means, for example, that greater activity
in research and/or artistic research is needed in a second-cycle degree programme than a first-cycle
degree programme.

(7) The term “professional training supervisors’ refers to persons who facilitate and supervise students
during the professional training period, cf. the comments on Section 2-2 (9).

The term ‘relevant competence’ in the second sentence refers to relevant academic knowledge of and
competence in supervision and support.

For programmes that include supervised professional training, institutions and academic environments
are expected to ensure systematic contact with the professional field so that the programmes’ and
academic environments’ own professional experience is up to date and in line with developments in
the professional field. It is important for the quality of the programme that there is continuous
interaction between competent individuals in the professional field and key individuals who have their
principal position at the institutions.

Re Section 2-4. Special provision concerning the academic environment

The purpose of this provision is to allow the institutions to offer specialisations and continuing
education programmes in academic subject areas in which external environments have special
expertise. This provision means that the institution may be responsible for shorter programmes
affiliated to an academic environment in which fewer than 50 per cent of the members of the
programme’s academic environment have their principal position at the institution in question. The
institution is responsible for the programme and must assure the quality of the programme in
accordance with the provisions of these regulations.

Re Section 2-5. Supplementary provision for joint degrees

(1) Satisfactory procedures for the development and quality assurance of the joint degree as a whole
entail developing and implementing a strategy for development and quality assurance at the
consortium level.

(2) If a joint degree is offered in cooperation with one or more foreign institutions, it must be specified
which country’s qualifications framework the learning outcomes of the joint degree are based on. If
the country in the cooperation does not have its own qualifications framework, it may follow the
European Qualifications Framework for Lifelong Learning (EQF).

Re Chapter 3. Accreditation of institutions
Re Section 3-1. Requirements for accreditation of institutions

(1) Sections 3-5 to 3-8 of the Regulations concerning Supervision of the Educational Quality in Higher
Education contain provisions on requirements for accreditation of institutions.

In the Regulations concerning Supervision of the Educational Quality in Higher Education, it is a
requirement that university colleges provide education and have stable research activity and/or artistic
research and academic development work of high quality, cf. Section 3-6 (1). Specialised university
institutions must have a clear academic profile and stable study programmes, research and/or artistic
research and academic development work of high international quality, cf. Section 3-7 (1).
Universities must have stable study programmes, research and/or artistic research and academic
development work of high international quality, cf. Section 3-7 (1).
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For university colleges, the assessment of high quality will be based on the programmes underlying
the accreditation application. It is a condition that the programmes cover a substantial part of the
institution’s programme portfolio, in order for NOKUT to be able to make an overall assessment, cf.
Section 3-5 (4) of the Regulations concerning Supervision of the Educational Quality in Higher
Education.

For specialised university institutions, the assessment of high international quality will be based on the
academic subject area for the third-cycle degree programme, cf. Section 3-7 (4) of the Regulations
concerning Supervision of the Educational Quality in Higher Education.

For universities, the assessment of high international quality will be based on the material components
that cover the institution’s academic profile, cf. Sections 3-8 (3) and (4) of the Regulations concerning
Supervision of the Educational Quality in Higher Education.

The institution must document and substantiate that the academic level of the study programmes,
research and/or artistic research and academic development work is of high quality and high
international quality, respectively. For study programmes, the requirement applies to first, second and
third-cycle degree programmes.

(3) NOKUT conducts supervision of each individual institution’s systematic quality assurance
practices. No more than eight years shall elapse between each supervision, cf. Section 2-2 (2) of the
Regulations concerning Supervision of the Educational Quality in Higher Education.

Upon application for accreditation, NOKUT will assess whether the procedures for accreditation,
supervision and revision of programmes are satisfactory, regardless of whether the systematic quality
assurance practices are approved by NOKUT.

Re Chapter 4. Institutions’ systematic quality assurance
Re Section 4-1. Requirements for systematic quality assurance

(1) The term “quality assurance practices’ in these regulations refers to the work that is carried out
through a quality assurance system, cf. Section 1-6 of the University and University Colleges Act.
Quality assurance practices shall assure and develop the quality of education.

The institutions’ quality assurance practices shall help the students to achieve the learning outcomes of
the various programmes. ‘Areas of importance to the quality of the students’ learning outcomes’ refers
to areas of specific concern for the institutions in relation to facilitating learning. It is also important
that, through its quality assurance practices, the institution considers the extent to which students
actually achieve the intended learning outcomes.

(3) This entails that the institution has satisfactory procedures and practices for the accreditation of
programmes and the revision of accreditations.

In this context, the term ‘revision of accreditation’ entails a review of whether the programme meets
the requirements for accreditation and whether it produces satisfactory results. The requirements for
accreditation of programmes are set out in the Regulations concerning Quality Assurance and Quality
Development in Higher Education and Tertiary Vocational Education and Section 2 of these
regulations.

(4) The institution determines the remit for and interval between each periodic assessment, cf. Section
2-1 (2) of the Regulations concerning Quality Assurance and Quality Development in Higher
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Education and Tertiary VVocational Education. The periodic assessments may part of the systematic
information the institution collects to assess the quality of the programmes.

Re Chapter 5. NOKUT’s accreditation and supervision
Re Section 5-1. Applications for accreditation of programmes and institutions

(2) Examples of material changes to accredited programmes are:

a) changes in the programme’s overall learning outcome

b) new title of the programme

c) the establishment of programmes in new locations

d) a change from session-based teaching to web-based learning or vice versa

(3) Applications without adequate information and documentation may be rejected on an
administrative basis. Applications for the accreditation of programmes that do not comply with the
requirements set out in Section 2-1 of the Regulations concerning Supervision of the Educational
Quality in Higher Education, cf. the comments, are not considered suitable for expert assessment.

Re Section 5-2. Supervision of accredited programmes and institutions
It is NOKUT that initiates all supervision procedures and determines the form of supervision.

(1) Examples of status and documented results are the admission of students, the production of
graduates/student throughput, achievement of learning outcomes, research and development-based
education etc.

Re Section 5-5. Appointment of external experts

(1) NOKUT may use permanent expert committees in cases necessitated by the volume of
accreditation applications, supervision and/or revisions of accreditation. In certain cases, permanent
academic expert committees may conduct a pre-qualification screening of the academic environment
before an institution submits an application for accreditation. When permanent committees are used,
the committee’s legitimacy is ensured by appointing experts in dialogue with representatives of the
sector.

Re Section 5-6. Expertise
(1) In this context, ‘relevant programme’ refers to the same or a similar programme.

(2) The student is not required to have competence in or experience from the completion of a relevant
programme. The student must be affiliated to a relevant programme.

For both (1) b and (2) b: Relevant international competence normally refers to a person whose
principal position is at an institution outside Norway.

Re Chapter 6. Final provisions
Re Section 6-2. Transitional provisions

(3) In a set of amending regulations to the Regulations concerning Supervision of the Educational
Quality in Higher Education, the Ministry of Education and Research has decided that existing
universities and university colleges must meet the new standards and criteria for institutional
accreditation for university colleges, specialised university institutions and universities, respectively,
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by the end of 2018, cf. Sections 3-5 to 3-8 of the Regulations concerning Supervision of the
Educational Quality in Higher Education.

Accredited programmes must meet the requirements for accreditation by the same date, cf. Section 8-
1, cf. Sections 3-1 to 3-4 of the Regulations concerning Supervision of the Educational Quality in
Higher Education. Since the Regulations concerning Supervision of the Educational Quality in Higher
Education are closely linked to the Regulations concerning Quality Assurance and Quality
Development in Higher Education and Tertiary Vocational Education, NOKUT finds it most
expedient to stipulate the same transitional provision.

NOKUT’s proposal for provisions on the entry into force and transitional arrangements entails in brief
that all ongoing accreditation and supervision cases follow the previous regulations. Accreditation
applications submitted after these regulations enter into force will be considered in accordance with
the new regulations.

The regulations entered into force on 9 February 2017.
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DET KONGELIGE
KUNNSKAPSDEPARTEMENT

— I

Nasjonalt organ for kvalitet i utdanningen
Postboks 578
1327 LYSAKER

Deres ref Var ref Dato

17/5052-3 24. august 2018

Supplerende tildelingsbrev - statsbudsjettet 2018 - kap. 281 post 01 og
kap. 200 post 21 - midler knyttet til delegasjon av nye oppgaver og midler
til ordning med godkjenning av utenlandsk fagskoleutdanning

1. Innledning

Vi viser til Stortingets behandling av statsbudsjettet for 2018, jf. Innst. 12 S (2017-2018) og
Prop. 1 S (2017-2018). Sistnevnte viser til at det er aktuelt & flytte oppgaver fra
Kunnskapsdepartementet til NOKUT, jf. omtale under kap. 280 post 01.

Kunnskapsdepartementet har besluttet & overfgre departementets tilsynsenhet for private
hagyskoler, private fagskoler og studentsamskipnader til NOKUT.

2. Overfgring av tilsynsenheten - delegasjon av oppgaver

Med virkning fra 1. september 2018 overfgres departementets tilsynsenhet til NOKUT.
Kunnskapsdepartementet delegerer med dette ansvaret for oppgavene som i dag ligger i
tilsynsenheten for private hgyskoler, private fagskoler og studentsamskipnader. Oppgavene
som delegeres beskrives naermere under pkt. 3.

Oppgavene som overfgres er i dag organisert i en egen seksjon i departementet.
Overfgringen av oppgaver gjennomfgres som en virksomhetsoverdragelse jf.
arbeidsmiljgloven kapittel 16.

Departementet legger til grunn at tilsynsenheten og de delegerte oppgavene vil veere
underlagt Kunnskapsdepartementets generelle instruksjonsmyndighet.

Departementet vil delegere ytterligere oppgaver til NOKUT med virkning fra 1. januar 2019.
Ytterligere faringer vil fglge av tildelingsbrevet til NOKUT for 2019.

Postadresse Kontoradresse Telefon* Avdeling Saksbehandler
Postboks 8119 Dep Kirkeg. 18 222490 90 Avdeling for eierskap i Erling H.
0032 Oslo Org.nr. hgyere utdanning og Dietrichson

postmottak@kd.dep.no www.kd.dep.no 872 417 842 forskning 22 24 7553
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3. Neermere beskrivelse av oppgavene og oppdraget for 2018

Oppgavene som delegeres er a fare tilsyn med private universiteter og hayskoler jf.
universitets- og hgyskoleloven § 8-5, private fagskoler jf. fagskoleloven § 31 og
studentsamskipnader og selskaper som er eid av studentsamskipnader, |f.
studentsamskipnadsloven § 12.

Oppgavene bestar bl.a. av tilsyn og kontroll med at offentlig tilskudd og egenbetaling
benyttes i trad med regelverket og gvrige faringer, og etterlevelse av tilgrensende regelverk.
Oppgavene lgses gjennom systematisk bruk av regelverksutvikling,
implementering/veiledning og legalitetskontroll. Dette omfatter bl.a. veiledning gjennom &
besvare henvendelser om regelverket som tilsynsenheten farer tilsyn med.

Delegasjonen av oppgaver per 1. september 2018 inkluderer forvaltning av forskriftene som
regulerer ansvarsomradene til enheten som overfares til NOKUT. Forvaltning av forskrift
omfatter ansvaret for & sette i verk en forskrift, veiledning, ansvaret for & vurdere om det er
behov for endringer i forskriften og arbeidet med regelverksendringer. Forskrifter fastsettes
av departementet. Forskriftene som overfgres med tilsynsenheten er forskrift 13. oktober
2017 nr. 1616 om overtredelsesgebyr etter universitets- og hgyskoleloven og fagskoleloven,
forskrift 21. desember 2017 om private universiteter, hgyskoler og fagskoler og forskrift 22.
juli 2008 nr. 828 om studentsamskipnader.

Ansvaret omfatter videre utredninger i trdd med oppgavene som delegeres, herunder
analyse av tilstanden hos institusjonene og overvaking av risiko i sektorene. NOKUT har et
selvstendig ansvar for utfarelse av slike oppgaver, men arbeidet kan ogsa skje pa oppdrag
fra departementet. Utviklingsoppgaver som i dag utfgres av tilsynsenheten i departementet
skal viderefagres etter overfgringen. Dette gjelder bl.a. samarbeid med OECD om utvikling av
metode for gjennomfaring av tilsyn og utvikling og implementering av regelverk, utvikling av
retningslinjer/veiledningsmateriell om internkontroll og handel med nzerstaende, revisjon av
regelverket om tilsyn med studentsamskipnader og gjennomgang av elementene i
tilskuddsordningene for private hgyskoler, fagskoler og studentsamskipnader.

Departementet legger opp til at det bar veere en god dialog med NOKUT videre i 2018 om
samhandling og ansvarsdeling mellom departementet og NOKUT pa de omrader hvor
NOKUT far delegert oppgaver i dette tildelingsbrevet og om ytterligere oppgaver fra
departement fra 2019.

| saker innenfor ansvarsomradene som na delegeres, og hvor NOKUT fatter enkeltvedtak
overfor private hgyskoler, fagskoler og studentsamskipnader, er departementet klageinstans.

4. Godkjenning av utenlandsk fagskoleutdanning

Etter vedtatt lov om hgyere yrkesfaglig utdanning skal godkjenningsordningen for utenlandsk
fagskoleutdanning tre i kraft 1. januar 2019. NOKUT har fra og med 2016 blitt tilfart midler for
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a utforme og etablere godkjenningsordninger for utenlandsk fagskoleutdanning og
utenlandsk fag- og yrkesoppleering.

NOKUT har i dialogen med departementet vist til at det er ressurskrevende & etablere den
nye godkjenningsordningen for fagskoleutdanning. Kunnskapsdepartementet viser til denne
dialogen og tildeler NOKUT ytterligere midler i 2018 for redusere risikoen for lange
saksbehandlingstider.

Departementet vil ogsa, pa bakgrunn utviklingen i saksmengden, vurdere & viderefare og
styrke NOKUTSs ressurser knyttet til denne oppgaven for kommende ar. Departementet
forventer samtidig at NOKUT gjer interne disponeringer for & mate det ressursbehovet som
godkjenningsordningen krever.

5. Orientering om tildelingene

Kunnskapsdepartementet stiller med dette 7,2 mill. kroner til disposisjon for NOKUT over
kap. 281 post 01 i 2018. Midlene skal finansiere drift av oppgavene som i dag ligger i
departementets tilsynsenhet fra 1. september og ut aret.

Kunnskapsdepartementet stiller i tillegg 2 mill. kroner til disposisjon for NOKUT over kap.
200 post 21 i 2018. Midlene skal ga til gjennomfaringen av godkjenningsordningen for
utenlandsk fagskoleutdanning.

Departementet vil komme tilbake til finansiering av oppgavene fra 2019 i tildelingsbrevet for
20109.

6. Rapportering

Regnskap og rapport for bruk av midlene inkluderes i Arsrapport (2018-2019) med frist til
departementet 15. mars 2019.

| rapporteringen skal det gis en beskrivelse av tiltakets resultater og maloppnaelse. Det skal
videre bekreftes av midlene er benyttet i samsvar med forutsetningene i tildelingsbrevet.

Med hilsen

Knut Barve (e.f.)

ekspedisjonssjef
Erling H. Dietrichson
seniorradgiver

Dokumentet er elektronisk signert og har derfor ikke handskrevne signaturer

Kopi
Riksrevisjonen
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Ny organisering i kunnskapssektoren

Fra 2018 omorganiserer regjeringen de sentraladministrative virksomhetene i
kunnskapssektoren. — Dette vil legge til rette for hoyere kvalitet og mer effektiv
oppgavelosning, sier kunnskapsminister Torbjorn Ree Isaksen

Omorganiseringen vil ogsa gi flere statlige arbeidsplasser utenfor Oslo.

Bakgrunnen for omorganiseringen er ensket om en bedre arbeidsdeling og mer
samordning. Omorganiseringen skjer blant annet pa bakgrunn av rapporten
Kunnskapssektoren sett utenfra, som Svein Gjedrem og Sven Ole Fagernaes overleverte
departementet i 2016.

- Samfunnet har mange og store mal for hva kunnskapssektoren skal levere. Det gjelder
helt fra barnehagen til hoyere utdanning og forskning. Det er viktig at vi er organisert
pa en mate som gjor det mulig & innfri de heye ambisjonene, sier kunnskapsministeren.

Nytt utdanningsdirektorat

Utdanningsdirektoratet og Senter for IKT i utdanningen blir slatt ssmmen fra 1. januar
2018. Arbeidet med digitalisering skal sees i sammenheng med arbeidet for & utvikle
bedre barnehager og skoler. Derfor samles ressursene i én slagkraftig virksomhet.
Styring og kvalitetsutvikling av barnehager og skoler gjores bedre og mer effektivt
gjennom én virksomhet.

- Sammenslaingen skal bidra til at de digitale muligheten i sterre grad tas i bruk, bade i
organiseringen og i gjennomferingen av oppleeringen, sier kunnskapsministeren.

Det nye direktoratet skal flytte 20 arsverk ut av Oslo innen utgangen av 2022.

Sekretariatet for foreldreutvalgene for barnehagen og grunnopplaringen (FUB/FUG),
med ti arsverk, skal flytte fra Oslo til Bo i Telemark i lopet av 2018.

Styrket arbeid med karriereveiledning

Regjeringen vil styrke arbeidet med karriereveiledning, og samler statlig kompetanse
pa omradet i Tromse. Kompetanse Norge skal flytte ti arsverk fra Oslo til Tromse i
lopet av 2018. Her skal de pa sikt samlokaliseres det nye Utdanningsdirektoratet,
direktoratet for barnehage, grunnopplering og IKT og deres fagmilje utdanning.no.

- Samlingen medferer en styrket innsats og videreutvikling av den statlige forvaltningen
innenfor karriereveiledning. Karriereveiledning er et omrade vi vet vil bli sveert viktig
fremover, og det samlede miljoet i Tromse vil fa nasjonal betydning, sier
kunnskapsministeren.
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Nytt forvaltningsorgan for fellestjenester og IKT

Tjenesteytingen til universiteter og heyskoler blir styrket gjennom omorganiseringen.
CERES, BIBSYS og oppgaver fra UNINETT AS blir slatt sammen i et nytt
forvaltningsorgan fra 1. januar 2018. Virksomheten skal ha hovedkontor i Trondheim.

- Ved 4 sla sammen virksomhetene samler vi fellestjenester og oppgaver innenfor IKT i
UH-sektoren. Dette er sterke fagmiljeer som blant annet skal bidra til digitalisering av
universiteter og heyskoler. Virksomheten blir viktig for 4 realisere tiltakene i
strukturmeldingen og for & folge opp regjeringens nye digitaliseringsstrategi, sier
kunnskapsminister Torbjern Ree Isaksen.

To nye forvaltningsorganer for kvalitet

Departementet oppretter to forvaltningsorganer for kvalitetsutvikling for heyere
utdanning- og fagskolesektoren. Frem til nd har en rekke organer jobbet for &
stimulere til bedre kvalitet i hayere utdanning og fagskoler. Regjeringen vil samle disse
oppgavene i sterre grad enn i dag. Det etableres derfor to forvaltningsorganer for
kvalitet.

Den ene virksomheten vil besta av Senter for internasjonalisering av utdanningen
(SIU), Norgesuniversitetet (NUV) og Program for kunstnerisk utviklingsarbeid (PKU).
Virksomheten vil ogsé inkludere tilskuddsordningen til senter for framragende
utdanning (SFU) og sekretariatet for Laerebokutvalget. Virksomheten skal fordele
konkurransemidler, men ogsa ha andre oppgaver knyttet til & utvikle og stimulere til
kvalitet i hoyere utdanning og fagskoler. Virksomheten vil fortsatt ha ansvar for
internasjonalisering i hele utdanningslepet, inkludert barnehager og grunnopplaering,
slik SIU har i dag.

- Dette miljoet blir helt sentralt i arbeidet med a etablere en ny nasjonal
konkurransearena innen heyere utdanning, slik vi varslet i Kvalitetsmeldingen. Det nye
organet vil ogsa fortsette a ha et ansvar for internasjonalisering for hele
utdanningslepet, sier kunnskapsministeren.

Virksomheten vil bli opprettet 1. januar 2018 og skal ha hovedkontor i Bergen.

Overforer oppgaver fra departementet

Den andre virksomheten for kvalitetsutvikling i heyere utdanning- og fagskolesektoren
skal ta utgangspunkt i dagens NOKUT. Organet skal fortsatt akkreditere og godkjenne
heyere utdanning og fagskoleutdanning. De skal ogsa fore tilsyn med kvaliteten i
utdanningen, og godkjenne utenlandsk utdanning. I tillegg vil organet fa nye oppgaver
som i dag ligger i departementet.

Oppgavene knyttet til & fore tilsyn med private heyskoler og fagskoler blir overfort fra
departementet. De fleste oppgavene til organet vil dreie seg om kvalitetssikring, i form
av kontroll-, tilsyns-, og andre myndighetsoppgaver. Samtidig vil organet fortsatt
arbeide med analyse og kunnskapsgrunnlag innenfor sitt ansvarsomrade.
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Kunnskapsdepartementet tar sikte pa a opprette virksomheten fra 1. juli 2018.
Virksomheten skal ha hovedkontor i Oslo.

For alle de tre virksomhetene innenfor heyere utdanning og fagskole er det aktuelt &
overta oppgaver fra Kunnskapsdepartementet. Disse tre virksomhetene skal ogsa
samlet flytte om lag 20 arsverk ut av Oslo innen utgangen av 2022.

- Vi har na en Kklar forventning om at alle virksomheter samarbeider for a na de
overordnede malene for sektoren. Vi forventer ogsé at de bidrar til hverandres
maloppnaelse der det er mulig, sier kunnskapsminister Torbjern Ree Isaksen.

Den nye organiseringen er narmere omtalt i Prop. 1 S (2017-2018) for
Kunnskapsdepartementet.




https://www.regjeringen.no/no/dokumenter/prop.-1-s-kd-20172018/id2574778/

https://www.regjeringen.no/no/dokumenter/prop.-1-s-kd-20172018/id2574778/
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Agenda

Introduction by NOKUT

NOKUT and the assignment
The application: First impressions

The accreditation process - regulations to use in the evaluation
Practical issues

Deadline for first draft, and who writes what
plan the next meeting

NOKUT ]
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About us
- Norwegian Agency for Quality Assurance in Education

Under the Ministry of Education and NOKUT's work is intended to contribute to
Research society at large having confidence in
Politically independent Norwegian higher education
Professionally autonomous Tertiary vocational education

Recognized foreign higher education
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Department of Quality
Assurance and legal affairs

accreditation of study programmes
accreditation of institutions
supervision of

study programmes

quality assurance practices

institutional accreditation

subject area accreditation (higher vocational)
legal support
revision of accreditation or recognition

NOKUT )
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System of accreditation

Self accreditation Universities Accredited university Accredited university University colleges without
rights colleges and colleges and specialised accredited programmes /
specialised universities  universities with a PhD new institutions

course in the field

PhD course

Master degree
programmes

Bachelor and lower
degree programmes

NOKUT )
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Provider institution sends
application to NOKUT
I J

l Administrative evaluation

I 1
Negative assessment
result

Comment from institution

=

l Additional assessment
I I:I 1
NOKUT J' .






Result: Accreditation report

« The accreditation report is published on the
NOKUT website.

NOKUT )

Annex 4

Computer Science: Software
Engineering, Sensor Networks and
Engineering Computing

PhD program at Bergen University College

September 2016
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About Kristiania University
College

Private HEI
Accredited university college
Approx. 13 000 students

Campuses in Oslo and Bergen + online

NOKUT ]
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First impressions

NOKUT )





Regulations ‘

* The Act relating to Universities and University
Colleges (UH-loven)

+ Regulations concerning Quality Assurance and
Quality Development in Higher Education and
Tertiary Vocational Education (Quality
Assurance in Higher Education)
(studiekvalitetsforskriften)

+ Regulations concerning Supervision of the
Educational Quality in Higher Education
(Academic Supervision Regulations)
(studietilsynsforskriften)

NOKUT J/




https://lovdata.no/dokument/NLE/lov/2005-04-01-15
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Basic prerequisites for accreditation

Academic Supervision Requlations

Section 2-1 (1) The requirements of the Act relating to Universities and University Colleges and its
corresponding regulations must be met.

Reqgulations on Quality Assurance in Higher Education

Section 3-1 (4) It is a condition for accreditation being granted that the requirements of the Universities and University
Colleges Act are met. Regulations adopted under the authority of Section 3-2 of the Universities and University Colleges
Act shall form the basis for the accreditation.

Diploma and diploma supplement

Admission requirements

NOKUT )
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Information about the programme

Academic Supervision Requlations

Section 2-1 (2) Information provided about the programme must be correct and show the programme’s
content, structure and progression, as well as opportunities for student exchanges.

The study plan (attachment 03 ProgrambeskrivelseMasteripedagogikkHgyskolenKristiania)

Write this last — after having considered the rest of the application

NOKUT ]
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Requirements for the study programme

Academic Supervision Requlations

Section 2-2 (1) The learning outcomes for the programme must be in accordance with the

National Qualifications Framework for Lifelong Learning, and the programme must have an
appropriate title.

The learning outcomes must be subject- specific

pixabay.com
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Academic Supervision Requlations

Section 2-2 (2) The programme must be academically up-to-date and have clear academic
relevance for further studies and/or employment.

Also consider potential recruitment

Section 2-2 (3) The total workload of the programme must be between 1,500 and 1,800 hours per
year for full-time students.

NOKUT ]
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Academic Supervision Requlations

Section 2-2 (4) The programme’s content, structure and infrastructure must be adapted to the
programme’s learning outcomes.

Learning outcome for courses: EmnebeskrivelserMasteripedagogikkHK

Section 2-2 (5) The teaching, learning and assessment methods must be adapted to the

programme’s learning outcomes. The programme must facilitate students taking an active role in
the learning process.

“nettstudium med samlinger”

r=r+r,

fy = n@rt E')






NOKUT

Anbefalt gjennomfering pa heltid:

Semester Master i pedagogikk
Kunnska
. u'nns P 08 . Teknologi og fleksible e e .
1. semester |informasjon: pedagogiske . - Lzering i et livslangt perspektiv
. . leeringsdesign
tilnserminger 15 sp
- 7.5 sp
7.5 sp
2. semester Kvalitativ metode Kvantitativ metode Masteroppgave
7.5 sp 7.5 sp 15 sp
Valgemne*® Valgemne* Masteroppgave
7,5 sp 7.5 sp 15 sp
3. semester

Alternativt lep: Utveksling
30 sp hvorav 15 sp er forbeholdt Masteroppgave

4. semester

Masteroppgave
30sp

Tabell 1. Emnematrise
*Det kan forekomme endringer i hvilke valgemner/valgfrie fagomradeemner som tilbys

Spesialiseringsemne

Fagomradeemne Valgemne

Utveksling/praksis

Annex 4
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Academic Supervision Regulations

Section 2-2 (6) The programme must have relevant links to research and academic development
work and/or artistic research.

NOKUT ]
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Academic Supervision Requlations

Section 2-2 (7) The programme must have internationalisation arrangements adapted to the
programme’s level, scope and other characteristics.

Section 2-2 (8) Programmes that lead to a degree must have arrangements for international
student exchanges. The content of the exchange programme must be academically relevant.

NOKUT ]
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Requlations on Quality Assurance in Higher Education

Section 3-2 (1) Master’s degree programmes shall be defined, delimited and have sufficient academic
breadth.

NOKUT ]





The faculty

NOKUT )

(-Who does W
what? Why?
— Staff

composition

*How much time
and resources
are needed for
R&D?

\.

knowledge and

“What |

skills are
required?

0

*How many
people are
needed?
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Academic Supervision Requlations

Section 2-3 (1) The academic environment for each programme must be of a size proportionate to the
number of students and the programme’s characteristics, be stable over time in terms of competence
and have a composition that covers the programme’s topics and subjects.

Regulations on Quality Assurance in Higher Education

Section 3-2 (2) Master’s degree programmes shall have a broad, stable academic environment
comprising a sufficient number of staff with high academic expertise in education, research or artistic
research and academic development work within the field of study. The academic environment shall
cover the subjects and courses that the study programme comprises. Staff members in the academic
environment in question must have relevant expertise.

NOKUT ]
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Academic Supervision Requlations

Section 2-3 (2) The academic environment must have relevant educational competence.

Section 2-3 (3) The programme must have a clear academic leadership with defined
responsibilities for quality assurance and the development of the study programme.

NOKUT ]
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Academic Supervision Requlations

Section 2-3 (4) At least 50 per cent of the academic full-time equivalents affiliated to the programme must
be staff with their primary employment at the institution. Of these, academic staff with at least associate
professor qualifications must be represented among those who teach the core elements of the

programme. In addition, the following requirements apply to the academic environment’s level of
competence:

b) For second-cycle programmes, at least 50 per cent of the members of the academic
environment must have at least associate professor qualifications. Within this 50 per cent, at
least 10 per cent must have professor or docent qualifications.

NOKUT ]
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Academic Supervision Requlations

Section 2-3 (5) The academic environment must be actively engaged in research and academic
development work and/or artistic research and be able to demonstrate documented results with a
satisfactory quality and scope in relation to the programme’s content and level.

Requlations on Quality Assurance in Higher Education

Section 3-2 (3) The academic environment must be able to demonstrate documented results at a high
level, and results from collaborations with other academic environments, nationally and internationally.
The institution’s assessments shall be documented so that NOKUT can use them in its work.

NOKUT ]
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Academic Supervision Requlations

Section 2-3 (6) The academic environment for programmes that lead to a degree must actively
participate in national and international partnerships and networks that are relevant for the programme.

Section 2-3 (7) For programmes involving mandatory supervised professional training, the members of
the academic environment must have relevant and updated knowledge from the field of the professional
training. The institution must ensure that professional training supervisors have relevant competence and
experience in the field of the professional training.

NOKUT ]
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Example of an expert training programme for NOKUT’s evaluations

We here provide an overview of training and information provided to the expert committee
throughout the 2-year period of the evaluation of integrated secondary teacher education. NOKUT’s
approach to evaluations emphasises dialogue and this is also reflected in the relationship between
NOKUT and the expert committee. NOKUT provides necessary training in the roles and
responsibilities of the expert committee, and in the tools that we provide. However, the collaborative
development of the evaluation approach requires continuous dialogue and adjustments.

Meeting Date Training and information
1. 18.August - Introduction to the evaluation:
committee | 2020 O  NOKUT explain the evaluation objectives and outline the
meeting process so far.

O Committee members have received their written mandate
ahead of the meeting.
O  NOKUT outline the roles and responsibilities of the expert
committee members in the evaluation, which include:
®  participating in committee meetings, site visits
and seminars with the HEIs
®  collaborating with other committee members
and NOKUT on the development of the
evaluation themes, evaluation questions and
evaluation method
®  conducting the evaluation
®  writing the final evaluation report
O  NOKUT outline our role and responsibilities in the
evaluation, which include:
" primary responsibility for developing the
evaluation method
®  administrative support, including
communication with HEls and other
stakeholders
" ensuring that the evaluation is systematic,
consistent and transparent
- Evaluation themes: What will the expert committee assess?
O  NOKUT outline the role of evaluation themes
O NOKUT introduce the proposed evaluation themes and
the committee discuss the proposal and provide feedback
- Evaluation questions: Which questions will the expert committee
answer?
O NOKUT outline the role of evaluation questions
O NOKUT introduce the proposed evaluation questions and
the committee discuss the proposal and provide feedback
- Data: How will the expert committee answer the evaluation questions?
O  NOKUT introduce the data collection plan and the
committee discuss the plan and provide feedback
- Surveys that will contribute to the evaluation data
O NOKUT introduce the plan for using surveys to gather data
and the committee discuss the plan and provide feedback
- NOKUT present an overview of project timeline and key evaluation
milestones
- NOKUT introduce a key upcoming event: The reference group will review
the proposed evaluation themes and evaluation questions
2. 13.October | - The reference group:
committee = 2020
meeting





3.  16.
committee = December
meeting = 2020

4. 11.January

committee = 2021
meeting
5. ' 9. March
committee = 2021
meeting

O  NOKUT outline the role of the reference group in the
evaluation and summarises their feedback on the
proposed evaluation themes and evaluation questions

O The committee discuss the feedback and suggest changes
to the proposal

The committee discuss educational quality in integrated secondary
teacher education

O  The committee and NOKUT discuss how they should
approach the evaluation of educational quality in this
particular type of study programme, in light of the
evaluation’s emphasis on facilitating learning and
development

NOKUT introduce key upcoming events: The hearing and the plan for
data collection

The hearing:

O NOKUT provide an overview of the hearing process and
the responses we received.

O The committee have received written summaries of the
feedback we received on the proposed evaluation themes
and evaluation questions through the hearing.

O The committee and NOKUT discuss how we should
incorporate feedback received through the hearing.

Data collection:

O  NOKUT outline what data is required to answer each
evaluation question, and the availability and quality of
that data.

O NOKUT send the committee a written overview of the
data collection plan and a matrix that maps data onto
evaluation questons.

Surveys:

O  NOKUT present the plan for the surveys that will be conducted as
part of the evaluation, and outline how data correspond with
evaluation questions.

Self-assessment:

O  NOKUT outline the role of the self-assessment in the evaluation,
and how it will be followed up through requests for further
documentation and through the site visit.

O The committee have received a written proposal for the self-
assessment.

O  NOKUT introduce the proposal for the self-assessment and the
committee discuss the proposal and provide feedback.

NOKUT introduce a key upcoming event: The reference group will meet
to discuss the proposal for the self-assessment.

Surveys:

O  NOKUT provide an update on the surveys and outline how

survey data can be used in the evaluation
Self-assessment:

O  NOKUT brief the committee on the plan for ensuring that the
committee’s assessments are systematic and consistent, and
how we will ensure that academic, student and employer
perspectives are always included:

" assessment as group work
" the use of matrices
" the use of a set format for the written assessment

O NOKUT and the committee agree on a plan for the use of a
pilot assessment of an HEI's self-assessment to ensure a shared
understanding of how the committee should approach this
work.

O  NOKUT produce a template for the pilot assessment. The
template is designed to ensure that the assessment will
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6.  22.June
committee = 2021
meeting

7. 13. August
committee = 2021
meeting

8 | 9.
committee = September
meeting = 2021

9. 6.
committee = December
meeting = 2021

address the evaluation theme and answer the evaluation
questions.
Site visit:

O  NOKUT outline the proposed plan for the site visit, including
roles, responsibilities and format, and the possibility of
including an observer from another HEI in each site visit

O  NOKUT and the committee discuss the proposal and agree on a
plan.

NOKUT produce a written document detailing the plan for NOKUT’s and
the committee’s work on assessments and the conducting of the site
visit. This includes the roles and responsibilities of each committee
member.

Pilot assessment of a self-assessment:

O Committee members present the pilot interim assessment

O  The committee discuss the assessment and reflect on
challenges and possible solutions

O  The committee and NOKUT agree on an approach to the
assessment of the self-assessments, including the use of survey
data and required adjustments to the matrices, the format for
the written assessment, routines for the group work, and
required NOKUT support.

O  NOKUT update the template for the text.

Committee assessment of the self-assessment:

O The committee present summaries of the interim assessments
of two HEI's self-assessments, including the need for follow-up
through the site visit.

O The committee discuss each interim assessment and reflect on
emerging challenges and possible solutions to ensure
consistency, as well as the use of site visits as follow-up.

Surveys:

O  NOKUT brief the committee on the ongoing work to produce

written reports from the completed surveys.
Site visits:

O  NOKUT outline the plan for preparing the site visits and brief
the committee on how they should prepare requests for which
groups and individuals they wish to speak to.

Site visits:

O  NOKUT outline what needs to be prepared ahead of the visit,
including interview questions.

O  NOKUT outline what will happen during the site visit, including
roles and responsibilities. NOKUT and the committee discuss
interview technique and how to facilitate critical reflection to
support learning and development.

O  NOKUT outline what needs to be completed after the site visit.
This includes meeting notes from NOKUT and a written
summary of the site visit from the committee.

Surveys:

O  NOKUT brief the committee on how they can use survey data
in their assessment work

O The committee discuss how they should approach this and
what support they require from NOKUT

Committee assessments:

O The committee present their interim assessments of the final
seven HEIs

O The committee reflect on challenges and possible solutions,
and discuss emerging principles and conclusions on
educational quality in integrated secondary teacher education.

The reflection:
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10. 19.January
committee = 2022
meeting

11.  21. March
committee = 2022

meeting

12. | 12. May
committee | 2022
meeting

13.  23. August
committee | 2022
meeting

O

NOKUT and the committee discuss how the HEls upcoming
reflection can be used as site visit follow up, and how it can be
used to facilitate learning and development at the HEI.

NOKUT and the committee discuss how the assessment should
incorporate data from the reflection.

The final report:

O

O

NOKUT and the committee discuss the ways in which the final
report should incorporate extant research and how it should
be structured into HEI-based assessments and overarching
assessments at a national level.

NOKUT and the committee plan the use of a pilot chapter to
ensure that the committee has a shared approach to the
writing of the HEI-based assessment chapters. These are
referred to as the «institution chapters».

NOKUT produce a template for the pilot chapter.

The final report:

O

O

@)

The committee share experiences and reflect on challenges
emerging from the work on the pilot chapter on an HEI-based
assessment.

NOKUT and the committee discuss the structure of the
«institution chapters», based on the pilot exercise.

NOKUT and the committee discuss the substance of the
«institution chapters», based on the pilot exercise.

The final report:

@)

O

@)

NOKUT and the committee have reviewed all «institution
chapters» ahead of the meeting.

NOKUT and the committee discuss each chapter in turn,
including the need for adjustments to ensure consistency.
NOKUT and the committee plan the writing of overarching
assessments on a national level, which will address each
evaluation theme in turn. These are referred to as the
«thematic chapters».

NOKUT produce a template for the «thematic chapters».

The final report:

O

@)

O

O

NOKUT and the committee have reviewed all «thematic
chapters» ahead of the meeting.

NOKUT and the committee discuss each chapter in turn,
including the need for adjustments to ensure consistency.

The committee discuss conclusions and recommendations that
emerge across the «thematic chapters».

The committee offer input for the report chapter on the
evaluation methodology, which will be written by NOKUT.

NOKUT and the committee agree on a plan for completion of a draft
report by the end of June, when it will be sent to a group of external
readers for feedback.

NOKUT and the committee have reviewed feedback from the external
readers ahead of the meeting.

NOKUT have read the draft report and provided feedback to ensure
consistency.

NOKUT and the committee discuss how to incorporate feedback from
NOKUT and from the external readers in the redrafting of the report.
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Expert seminar - project 7
Monday 5 September 2022, 09.00-14.30 (16.00), Thon Hotel Opera, OSLO

Chair: Hege Brodahl, Head of Quality Assurance of Institutions, NOKUT

9.00 Coffee and mingling
9.10 Welcome and introduction
Hege Brodahl, NOKUT
9.30 About the review process, the task and the roles in the review work
Marie Christine Boilard and Ingunn Dgrve, NOKUT
Introduction by Agneta Bladh and Lars Geschwind, resource persons in the review
10.00 | Coffee break
10.10 | Requirements for the institutions’ systematic quality work in law and regulations
Reflections by expert Berit Eika, Aarhus University
Presentation by Aslaug Louise Slette and Claudia Lingscheid, NOKUT
11.10 | Meeting in the review committees
11.30 | Lunch
12.30 | Documentation — from preliminary assessments to conclusions
Reflections by expert Anne Kristine Bgrresen, NTNU
Chair: Birgitte Ulvevadet, NOKUT
13.00 | Site visits and interviews
Reflections by expert John McNicol, UiT
Chairs: Birgitte Ulvevadet and Hedvig Maria Bergem, NOKUT
13.30 | Coffee break
13.45 | Experience with reviews from a student perspective
Expert Martin Solheim shares his experiences from when UiS was reviewed by NOUT
14.00 | Summary, questions and discussion
Chair: Hege Brodahl, NOKUT
14.30 | End of seminar
Mingling and light serving until approx. 16:00
16.00 | Departure for experts
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Evaluation of integrated secondary teacher education

Overview of data sources for the different evaluation questions

This table is organised by our five evaluation themes and provides an overview of which data sources we can get his information from. NOKUT’s surveys and
the self-assessments were completed specficially for this evaluation, while secondary data also includes data from the National Student Survey and the
National Database for Higher Education

Evaluation theme 1: National governance and institutional autonomy

1.1 How are key national strategy and regulatory documents understood and used by key actors in Integrated secondary teacher education?

1.2 In what ways do national strategy and regulatory documents support or hinder work for educational quality in Integrated secondary teacher
education?

Subpoints NOKUT’s surveys Self-assessment questions Secondary data

ER 1.1 How do you experience the room for
Familiarity with and understanding maneuver that the national framework
of national strategy and regulatory plan and guidelines allows for your work
documents (the framework, the in your study programme?

guidelines, Teacher Education

2025, etc.) in the Integrated

secondary teacher education

programmes
1b. HE teacher survey: 1.1 How do you experience the room for ~ Data from National database for Higher
Specific actors’ experiences of the Question about factors impacting on maneuver that the national framework Education:

regulatory context, the room for choice of teaching or learning activities: plan and guidelines allows for your work e  Extent of international mobility
maneuver and the academic national framework plan and national in your study programme? e Number of PhDs

freedom that national strategy and (Vs [l [[o{=}

regulatory documents provide for

work for educational quality in

Integrated secondary teacher

education programmes

1c 1.2 How do you find that the national Data from National database for Higher
: framework plan and guidelines impact on  Education:






Evaluation of integrated secondary teacher education

Subpoints

Entry requirements, student
recruitment, credit transfer

1d.
Completion rates, delays and
retention

le.

National financing of Integrated
secondary teacher education
programmes

NOKUT’s surveys

Student surveys:

e  Reasons for choice of programme
e Reasons for leaving programme

e  Reasons for delays

e Background data

Self-assessment questions

recruitment, credit transfer, study delay,
change of study programme, drop out
rates and completion in your study
programme?

1.2 How do you find that the national
framework plan and guidelines impact on
recruitment, credit transfer, study delay,
change of study programme, drop out
rates and completion in your study
programme?

1.4 How do you find correspondence or
tension between national financing,
national ambition, institusjonal resources
and institutional priorities?

Annex 7

Secondary data

e Number of available places on the
programme

e Number of qualified applicants who
prioritise this programme / per
available place

e Number of recruited students

e Number of registered students

e Information about intake grades
(points)

Data from National database for Higher
Education:

Completion rates

Number of graduates

Drop out and delay rates
Number of ECTS per registered
student

National student survey 2018:

e Experience of competency from
school

e  Experience of study start

National student survey 2019:
e Importance of career for choice of
programme

Data from National database for Higher
Education:
e  Number of graduates





Evaluation of integrated secondary teacher education

Subpoints

1f.
Schools’ co-responsibility for
teacher education

1g.

Expectations of professionally-
oriented and research based
education

1h.

National ambitions and
institutional resources and
priorities

NOKUT’s surveys

School leaders survey:

Question about contribution to
programme

HE teacher survey:

Question about research-based
education

Self-assessment questions

2.1 How is the leadership and
organisation of your study programme
structured at your institution?

1.3. According to the national framework
plan, integrated secondary teacher
education programmes should be
professionally oriented and research
based. How do you interpret these terms
and how do you experience the interplay
or tensions between these two
expectations in your study programme?
1.4 How do you find correspondence or
tension between national financing,
national ambition, institusjonal resources
and institutional priorities?

Annex 7

Secondary data
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Evaluation theme 2: Leadership, organisation and collaboration in Integrated secondary teacher education

2.1 How is Integrated secondary teacher education organised and lead?
2.2 What opportunities and challenges do different leadership and organisational structures pose for work for educational quality and collaboration in
Integrated secondary teacher education?

Subpoints

2a.
Leadership and organisational
structures

2b.

Specific actors’ experience of
academic and economic room for
maneuver in their work in
Integrated secondary teacher
education, within the context of
institutional leadership and
organization

2c.

Arenas for and forms of
collaboration between specific
actors in Integrated secondary

teacher education (at the HEIs and

in schools)

NOKUT’s surveys

HE teacher survey:

e Question about factors impacting on
choice of teaching or learning
activities on the module

Student survey:

e Subject integration

e Organisation

e School-based teaching practice

HE teacher survey:

Self-assessment questions

2.1 How is the leadership and
organisation of your study programme
structured at your institution?

2.2 How do these leadership and
organisational structures facilitate or
hinder work in your study programme?

Attachment:

e Map of organisational structure

2.3 How do you experience the room for
maneuver that these leadership and
organisational structures allow for work
in your study programme?

See also 1.4 How do you find
correspondence or tension between
national financing, national ambition,
institusjonal resources and institutional
priorities?

2.1 How is the leadership and
organisation of your study programme
structured at your institution?

Annex 7

Secondary data
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2d.

Understandings of roles and
responsibilities and
communication between specific
actors in Integrated secondary
teacher education (at the HEIs and
in schools)

2e.

Collaboration on Integrated
secondary teacher education
across HEIs and how this is
experienced by specific actors
2f.

Specific actors’ experiences of
quality in the administrative and

academic organization of the study

programme

e Collaboration with employers
e Collaboration about the programme
at the institution

School leader survey:
e Collaboration
e Understanding of roles

Student surveys:

e Subject integration

e Organisation

e School-based teaching practice

HE teacher survey:
e Role as a teacher educator

Student surveys:

e Subject integration

e Organisation

e School-based teaching practice

School leader survey:
e Open-ended question about what
promotes or hinders collaboration

HE teacher survey:

e Open-ended question about
adapting to teacher education
students

2.2 How do these leadership and
organisational structures facilitate or
hinder work in your study programme?

2.1 How is the leadership and
organisation of your study programme
structured at your institution?

2.2 How do these leadership and

organisational structures facilitate or
hinder work in your study programme?

2.4 How and to what extent to you

collaborate with other HEIs on integrated

secondary teacher education?

Annex 7

National student survey:

e Questions about practice
placements, primarily from 2019

e Questions about contributions to
programme / input, primarily from
2018 and 2019

Pedagogy students’ practice placement

survey:

e Questions about the teaching
practice placements

National student survey:

e Organisation of programme

e Coherence

e Questions about practice placement

Pedagogy students’ practice placement
survey:
e Data on practice placements
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Evaluation theme 3: Programme coherence

3.1 What is done to develop coherence in Integrated secondary teacher education programmes?

3.2 What supports and hinders work to develop coherence in the study programmes?

Subpoints NOKUT’s surveys Self-assessment questions Secondary data

3a. HE teacher survey: 3.3 How do you work to develop
L AEESEL AT G BT [ o Question about subject collaboration  coherence in your study programme?
coherence in the Integrated e Question about adapting to teacher
secondary teacher education education students 3.4 To what extent do you achieve
programmes coherence in your study programme?

Active students and graduates sureys:

e Question about participation in Attachment:

activities Study plan

3b. 3.2 How do you understand the terms
Understandings of “coherence” in "coherence", "integration",
Integrated secondary teacher "progression", "profession orienting",
education "research-based education" and

"experience-based education" in your
study programme?
3c. 3.2 How do you understand the terms

Understandings of the roles that "coherence", "integration”,
“integration”, “progression”, "progression"”, "profession orienting",
“profession-oriented” and "research-based education" and
“research-based education” play in "experience-based education" in your
the coherence of Integrated study programme?

secondary teacher education

3d.

Helhet og sasmmenheng i og
mellom disiplinfag, fagdidaktikk,
pedagogikk og praksisopplaering

3.1 Please describe your study plan and
See subpoints a) and e) attach it. See subpoint e)
See also subpoints a), b), c) and e).
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3e. Student surveys:
Specific actors’ experiences of °
programme coherence in °
Integrated secondary teacher °
education

Subject integration
School-based teaching practice
Teaching

HE teacher survey:

e Adapting to teacher education
students

e  Participation in academic
collaboration

Possibly 3.2 How do you understand the

terms "coherence", "integration",
"progression", "profession orienting",
"research-based education" and
"experience-based education" in your

study programme?

Annex 7

National student survey
e Questions about practice placement
e Question on subject integration

Pedagogy students’ practice placement

survey:

e Questions about student experiences
of practice placements (national
level only)
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Evaluation theme 5: New teachers’ competency and further development

Annex 7

5.1 How do new teachers perceive their own competency and how is it perceived by specific actors in the Integrated secondary teacher education and in

school?

5.2 To what extent and how do new teachers find that they can use and develop their competency in school?

Subpoints

4a.

HEIs’, partner schools’ and
students own initiatives and
activities that facilitate student
development of an experience of
belonging to the programme and
the devopment of professional
identities

4b.
Students’ experiences of identity

and belonging

4c.

Students’ experiences of social and
academic communities and the
connection between these

4d.

Students’ experiences of
motivation, engagement and
enjoyment

NOKUT’s surveys

Student surveys:

Study start

Study environment
Identity

Activities

Open-ended question about
experiences of placement teacher

and placement school

Student surveys:

Study start
Study environment
Identity

Student surveys:

Study start
Study environment
Identity

Student surveys:

Effort
Motivation
Wellbeing

Self-assessment questions

4.1 How do you facilitate student
development of a sense of belonging to
their study programme and development
of professional identities?

4.2 What facilitates and hinders this
work?

Secondary data

National student survey:

e In 2020 and earlier: 3 questions
about academic and social
environment

National student survey:
See subpoint a)

National student survey:

e  Students’ own engagement
e Student expectations

e Students’ overall satisfaction
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e Students’ time spent on academic
activities

Pedagogy students’ practice placement

survey:

e Data on students’ choice HElI,
programme, etc.
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Evaluation theme 5: New teachers’ competency and further development

5.1 How do new teachers perceive their own competency and how is it perceived by specific actors in the Integrated secondary teacher education and in

school?

5.2 To what extent and how do new teachers find that they can use and develop their competency in school?

Subpoints

5a.
Schools’ needs for teacher
competency

5b.

Compatibility of Integrated
secondary teacher education and
schools’ needs for teacher
competency

5c.

New teachers’ perception of their

own competency

5d.

Perceptions of schools’ needs for
competency and of alumni
competency in Integrated
secondary teacher education
programmes

NOKUT’s surveys

School leader survey:

e Need for specific subjects

e Need for knowledge and
competency

See subpoint a), c), d) and e).

Fullfgrte studenter:
e Perception of own competency

Active students (years 4 and 5 only):

e  Perception of own competency

HE teacher survey:

e Connections to employers

e Use of updated knowledge from
schools

See subpoint c)

] school leader survey:

Self-assessment questions Secondary data

See also subpoint d) and f).

National student survey:
e Student learning outcome

5.1 What kinds of competencies do you
believe new teachers need to meet the
current needs of schools? What
competency do you believe they should
have to meet the future needs of
schools? Why is this competency
important?

5.2 How do you facilitate student
development of this competency?

-
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Perceptions of and satisfaction
with new teachers’ competency in
schools

5f.

The masters dissertation’s
contribution to new teachers’
competency

5g.

Support of new teachers in schools
and their opportunities for further
development

5h.
New teachers who do not work in
schools

e Perception of compatibility of the
school’s requirements and the
competency of new teachers

e Open-ended questions

Graduate survey:

/

5.3 How does the master's dissertation Data from National Database of Higher

e Usefulness of experiences from contribute to the development of your Education:
master’s dissertation graduates' competency? e Grades at bachelor and master’s
e Type of master’s dissertation level

5.4 How do you facilitate the professional
relevance of the master's dissertation?

completed

Graduate survey:

e  Opportunities for use competency

e  Opportunities for contributing to
school development

e Acquirement of additional subjects

e Mentoring and support in school

e Learning outcome: opportunity for
further professional development

e Transition from education to work

School leader survey:

e Mentoring and support

e  Recruitment

e  Open-ended question: Development
competency

[ )

Graduate survey (graduates who do not

work in schools):

e Reasons

e  Where are they now

e Have they previously worked in
schools

e Do they wish to work in schools

4
/e
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Strengths and good practice

Weaknesses, challenges and potential for
development

Ongoing and planned change

Other

Questions in the self-assessment that address
evaluation theme 1

1.1 How do you experience the room for maneuver
that the national framework plan and guidelines
allows for your work in your study programme?

Expert assessment

1.2 How do you find that the national framework
plan and guidelines impact on recruitment, credit
transfer, study delay, change of study programme,
drop out rates and completion in your study
programme?

Expert assessment

1.3 According to the national framework plan,
integrated secondary teacher education
programmes should be professionally oriented and
research based. How do you interpret these terms
and how do you experience the interplay or
tensions between these two expectations in your
study programme?

Expert assessment

1.4 How do you find correspondence or tension
between national financing, national ambition,
institusjonal resources and institutional priorities?

Expert assessment

Questions in the self-assessment that address
evaluation theme 2

2.1 How is the leadership and organisation of your
study programme structured at your institution?

Expert assessment

2.2 How do these leadership and organisational
structures facilitate or hinder work in your study
programme?

Expert assessment
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2.3 How do you experience the room for maneuver
that these leadership and organisational structures
allow for work in your study programme?

Expert assessment

2.4 How and to what extent to you collaborate with
other HEIs on integrated secondary teacher
education?

Expert assessment

Questions in the self-assessment that address
evaluation theme 3

3.1 Please describe your study plan and attach it.

Expert assessment

3.2 How do you understand the terms "coherence",

non non

"integration", "progression”, "profession
orienting", "research-based education" and
"experience-based education" in your study

programme?

Expert assessment

3.3 How do you work to develop coherence in your
study programme?

Expert assessment

3.4 To what extent do you achieve coherence in
your study programme?

Expert assessment

Questions in the self-assessment that address
evaluation theme 4

4.1 How do you facilitate student development of a
sense of belonging to their study programme and
development of professional identities?

Expert assessment

4.2 What facilitates and hinders this work?

Expert assessment

Questions in the self-assessment that address
evaluation theme 5
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5.1 What kinds of competencies do you believe
new teachers need to meet the current needs of
schools? What competency do you believe they
should have to meet the future needs of schools?
Why is this competency important?

Expert assessment

5.2 How do you facilitate student development of
this competency?

Expert assessment

5.3 How does the master's dissertation contribute
to the development of your graduates'
competency?

Expert assessment

5.4 How do you facilitate the professional
relevance of the master's dissertation?

Expert assessment

6. Further comments

Expert assessment
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Evaluation themes and evaluation questions from NOKUT’s evaluation
of integrated secondary teacher education

This document is a translated extract from a Norwegian-language document that was published on
the project website and sent to participating institutions. The original text also included a summary
of the work that had gone into the preparatory stage of the evaluation; this has not been included
here.

For each evaluation theme, this document includes the theme title, a text that presents the
prescriptive criteria (based on evidence from research and professional practice) that the committee
will apply, the evaluation questions, and a list of concrete elements that further operationalise the
evaluation questions. The overview was published before the evaluation commenced.

The committee’s understanding of quality and of the evaluation

It is common to distinguish between different areas of quality. “Product quality” is about the
graduate teacher’s competence, in the form of different types of knowledge the student has
acquired, as well as their practical skills. “Process quality” is about the initiatives and approaches HEls
have used to educate the teachers. To this we can add “content quality”, which is about the
academic content — broadly understood- in integrated secondary teacher education. NOKUT
illustrates these areas of quality in higher education and show a student who starts their programme
with a certain initial competency and then leaves with a certain learning outcome. Related to
integrated secondary teacher education, this learning outcome represents the product quality of the
programme, that is, the quality of the graduate teachers. The student’s “learning path” between
these two points illustrates the process and content quality of the study programs, which includes
the quality of: the knowledge base in the different academic environments that form part of
integrated secondary teacher education; program design and leadership of integrated secondary
teacher education; the programme’s relevance for schools and for society; and the learning
environment of the programme.

SOCIETAL AND

WORKING LIFE LEARNING
RELEVANCE ENVIRONMENT

TRANSITIONS - 2 s 2
WITHIN AND \ ] ... \ /' LEARNING

TOHIGHER, - s S S | 3 LEARNNG,
EDUCATION. 7y . vl Nl ) D

PROGRAMME DESIGN ACADEMIC
AND EDUCATIONAL ENVIRONMENTS
LEADERSHIP

The evaluation will include all these areas of quality in integrated secondary teacher education, and
the committee will employ a broad understanding of «quality» as encompassing product, process
and content quality.
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There is of course an important connection between these three different forms of quality, but there
is no certain causal relationship between them. For instance, one can imagine that a learning path
has great process quality or content quality, without the product having a similarly high quality,
perhaps because the student lacked the abilities or motivation to make use of the process and
content quality. In the same way, one can imagine that the product quality could be high without the
process quality being a the same level, perhaps because the programme recruits highly competent,
motivated and engaged students, who end up being first rate teachers because of their own effort,
regardless of the actual process or content quality of the programme. It is also important to point out
that the process quality of integrated secondary teacher education is also about balancing short-term
and long-term goals. The content and process elements of the programme must balance the need to
produce teachers for the school of the future, with the risk of producing teachers for an abstract
version of the school, who are unprepared for the terms and conditions of schools as they currently
are.

In order to limit the scope of the evaluation, the committee has identified five evaluation themes
that are relevant for quality enhancement in integrated secondary teacher education. This selection
is based on a broad foundation that includes NOKUT’s mapping, previous evaluations and other
investigations, policy documents, NOKUT’s input meetings and research literature. The evaluation
will examine these five themes at all the HEls, but in this work the committee will be open to the
possibility that different HEIs, for entirely legitimate reasons, place different emphasis on the
different dimensions of quality in the educational quality that they strive for. This will enable the
committee to identify local strategies and priorities, local models and local work on educational
guality. Based on this, the committee wish to discuss different approaches to integrated secondary
teacher education, identify different strengths and challenges, and facilitate the exchange of
knowledge and experiences across the programmes of integrated secondary teacher education.

Evaluation theme 1: National governance and institutional autonomy

For this evaluation theme, the committee will examine the structures and room for maneuver
provided by the national framework plan, the national guidelines and the national strategy for
teacher education, and which opportunities and challenges that brings for work on educational
quality in these study programmes. In order to do so, the committee’s work will include exploring
how selected actors understand and use these documents, and how they experience the documents’
usefulness and scope for agency. With “selected actors” we mean the specific actors who are
selected as informants in the evaluation. The committee will also review national financing of these
study programmes against national ambitions and institutional resources and priorities. As part of
these investigations, the committee will look at recruitment, possibilities for credit transfer, and
completion, and map factors contributing to delays and drop-out rates in the study programmes.
Here it will also be important to view findings in light of findings from investigations connected to the
other evaluation themes.

Evaluation questions:

1.1 How are key national strategy and regulatory documents understood and used by key actors in
Integrated secondary teacher education?

1.2 In what ways do national strategy and regulatory documents support or hinder work for
educational quality in Integrated secondary teacher education?

To answer these questions the expert group may look at:
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a. Familiarity with and understanding of national strategy and regulatory documents (the
framework, the guidelines, Teacher Education 2025, etc.) in the Integrated secondary teacher
education programmes

b. Specific actors’ experiences of the regulatory context, the room for maneuver and the academic

freedom that national strategy and regulatory documents provide for work for educational

quality in Integrated secondary teacher education programmes

Entry requirements, student recruitment, credit transfer

Completion rates, delays and retention

National financing of Integrated secondary teacher education programmes

Schools’ co-responsibility for teacher education

Expectations of professionally-oriented and research based education

National ambitions and institutional resources and priorities

S®m o0 a0

Evaluation theme 2: Leadership, organisation and collaboration in Integrated secondary teacher
education

NOKUT’s mapping of integrated secondary teacher education showed that these study programmes
are organised in different ways at the different HEls, but we did not have the data necessary to
explore these different solutions further. Here the committee wil therefore describe the leadership
and organisational structures of the study programmes and assess which opportunities and
challenges they bring for work on quality in the study programmes. As part of these investigations
the committee will look at arenas for and forms of collaboration between different actors in
integrated secondary teacher education, as well as understandings of roles, allocations of
responsibilities and communication. Additionally, the committee will generate knowledge about
different actors’ experiences of their professional and economic scope for agency, and of quality in
the administrative and academic organisation of the programme. With leadership and organisational
structures we mean how integrated secondary teacher education is organised and led at the
individual HEI. We are here thinking of elements such as administration, leadership and finances,
ownershp and allocation of responsibilities, and structures for communication, coordination and
cooperation (between different academic environments and institutional units, between different
campuses, between the HEI and their partner schools, and so on). Cooperation between campus and
partner schools is an important part of this evaluation theme.

Evaluation questions:
2.1 How is Integrated secondary teacher education organised and lead?

2.2 What opportunities and challenges do different leadership and organisational structures pose for
work for educational quality and collaboration in Integrated secondary teacher education?

To answer these questions the expert group may look at:

a. Leadership and organisational structures

b. Specific actors’ experience of academic and economic room for maneuver in their work in
Integrated secondary teacher education, within the context of institutional leadership and
organization

c. Arenas for and forms of collaboration between specific actors in Integrated secondary
teacher education (at the HEls and in schools)
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d. Understandings of roles and responsibilities and communication between specific actors in
Integrated secondary teacher education (at the HEIs and in schools)

e. Collaboration on Integrated secondary teacher education across HEIs and how this is
experienced by specific actors

f. Specific actors’ experiences of quality in the administrative and academic organization of the
study programme

Evaluation theme 3: Programme coherence

Integrated secondary teacher education programmes are complex, interdisciplinary study
programmes that include pedagogy, subject didactics, traditional academic subjects corresponding
with school subjects, and school-based teaching practice. NOKUT’s mapping showed that students
wanted the programme to have stronger connections between these different elements, and
“integration” was discussed as a key challenge in most of our input meetings. The committee will
therefore examine what selected actors do to develop coherence in the study programmes. Such
initiatives and activities may for example be development of program design or quality enhancement
in teaching or school-based teaching practice, use of mentoring initiatives, and so on. The connection
between campus and partner schools is an important part of this evaluation theme. The committee
should also identify possibilities and challenges connected to this work, and factors that facilitate or
hinder coherence in the programmes. Additionally, the committee can, as far as possible, assess how
work on coherence contributes to quality enhancement. To answer these evaluation questions, the
committee will first map how selected actors in the study programmes understand the term
“coherence” and how they understand the significance of “integration”, “progression”,
“professionally oriented” and “research-based education” for coherence in the study programmes.
This mapping will give the committee greater insight into the choices that different actors make in
their work on coherence, and into how different actors work on coherence. This will help enable the
committee to understand the individual nature of the institutions and the programmes, and to
analyse different local systems, processes and results.

3.1 What is done to develop coherence in Integrated secondary teacher education programmes?
3.2 What supports and hinders work to develop coherence in the study programmes?
To answer these questions the expert group may look at:

a. Initiatives and activities to develop coherence in the Integrated secondary teacher education
programmes

b. Understandings of “coherence” in Integrated secondary teacher education
Understandings of the roles that “integration”, “progression”, “profession-oriented” and
“research-based education” play in the coherence of Integrated secondary teacher education

d. Coherence within and between course elements, including teaching subjects, didactics,
pedagogy and the practicum

e. Specific actors’ experiences of programme coherence in Integrated secondary teacher

education

Evaluation theme 4: The professional identities and belonging of Integrated secondary teacher
education students

Integrated secondary education students study pedagogy, subject didactics and two academic
subjects on campus, and they have teaching practice in schools. Through their degree, they therefore
meet different academic, social and professional communities. This can bring both opportunities and
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challenges, for example connected to their learning environment and to experiences of having
multidimensional or fragmented identities. The committee will therefore assess how the study
programmes facilitate student development of a sense of belonging to the programme and of
professional identities that include different degrees of academic subjects, pedagogy, subject
didactics and the teaching profession. Such facilitation may for example take place through teaching,
through the offer of other academic or social activities, through available meeting places, and so on.
The committee will also assess which factors support and hinder this work.

As part of this assessment, the committee will generate knowledge about student experiences of
identity and belonging, their experiences of social, academic and professional communities, and their
experiences of motivation, effort and wellbeing. Here it will be important to see findings from these
investigations in light of findings connected to the other evaluation themes.

Evaluation questions:

4.1 How do Integrated secondary teacher education programmes facilitate students’ development of
an experience of belonging to the programme and their development of professional identities?

4.2 What hinders or supports work to facilitate students’ development of an experience of belonging
to the programme and their development of professional identities?

To answer these questions the expert group may look at:

a. HEIs’, partner schools’ and students own initiatives and activities that facilitate student
development of an experience of belonging to the programme and the devopment of
professional identities

b. Students’ experiences of identity and belonging
Students’ experiences of social and academic communities and the connection between
these

d. Students’ experiences of motivation, engagement and enjoyment

Evaluation theme 5: New teachers’ competency and further development

This theme sheds light on what the committee calls the “product quality” of integrated secondary
teacher education, that is, the abilities of new teachers to contribute in schools as they are today and
how they will be in the future. Here the committee will generate knowledge about how new
teachers’ competency is seen by HE teaching staff, by the graduates themselves, and by mentors,
teachers and heads in schools. “School” here includes lower and upper secondary school, including
academic and vocational tracks. The committee will also examine how new teachers find that they
get to use and develop their competency, and which factors promote and hinder development. Here
the committee can assess these findings against the level of detail and scope of the learning
outcomes included in the national framework plan, and in light of findings connected with evaluation
theme 1 (National governance and institutional autonomy).

Evaluation questions:

5.1 How do new teachers perceive their own competency and how is it perceived by specific actors in
the Integrated secondary teacher education and in school?

5.2 To what extent and how do new teachers find that they can use and develop their competency in
school?

To answer these questions the expert group may look at:
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Schools’ needs for teacher competency

Compatibility of Integrated secondary teacher education and schools’ needs for teacher
competency

New teachers’ perception of their own competency

Perceptions of schools’ needs for competency and of alumni competency in Integrated
secondary teacher education programmes

Perceptions of and satisfaction with new teachers’ competency in schools

The masters dissertation’s contribution to new teachers’ competency

Support of new teachers in schools and their opportunities for further development
New teachers who do not work in schools
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