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Challenges with ‘trying’ to measure
and evaluate impact

The UK higher education sector has grown substantially
over the last 15 – 20 years, with growth largely
supported by public investment
Increased public financial support has inevitably led to
increased demand for accountability and for
evidence that society is receiving a return on
its investment in universities

Measuring value in higher education - contested territory
•

From the outset it should be acknowledged that seeking to place a value on the work universities
undertake is a difficult and frequently controversial task

•

Some consider it to be - ‘giving in to the bean counters’

•

Others believe that measuring value generation will tend to be focussed only on the aspects of higher
education that are more easily ‘counted’

•

For example ‘research papers produced’, ‘contracts awarded’, ‘numbers of students taught’ and that this
will result in a superficial, ‘Gradgrindian’ picture of what universities do and how they contribute to society

•

Others are also very uncomfortable at the idea that the value of what universities do could be expressed in
monetary terms

•

And a concern that this will lead to a focus solely on work that generates revenue or is directly
‘economically relevant’ - and will overlook ‘non-economic’ benefits

‘Gradgrindian’- having a soulless devotion to facts and figures

http://www.universitiesuk.ac.uk/policy-and-analysis/reports/Documents/2014/economic-impact-london.pdf

Measuring Impact of Higher Education for Development

‘While conventional impact evaluations capture the more immediate and
practical outcomes of HE investment, there are societal benefits to HE interventions
which relate to social awareness and change, and act over long time periods

These will not only be poorly captured by conventional evaluation, but also by
missing these we may be suppressing investment in HE for these important purposes

Context is critical which in an impact context is more than just saying the world is
complex, but that the ability to design intervention models that are effective across
a range of development situations may be quite limited’

http://www.lidc.org.uk/events/measuring-impact-higher-education-development-lidc-conference

Measuring the Impact of Research:
lessons from the UK’s Research Excellence Framework 2014

Impactful academic research plays a stellar role in society, pressing
to ask the question of how one measures the impact created by
different areas of academic research
Measuring the societal, cultural, economic and scientific impact of
research is currently the priority of the National Science Foundation,
European Commission and several research funding agencies

Citation: Chowdhury G, Koya K, Philipson P (2016) Measuring the
Impact of Research: Lessons from the UK’s Research Excellence
Framework 2014. PLoS ONE 11(6): e0156978.
https://doi.org/10.1371/journal.pone.0156978

Measuring the Impact of Research:
lessons from the UK’s Research Excellence Framework 2014

• Research impact evaluation remains a major challenge despite the massive
investment in research

• The absence of a clear set of impact criteria created a significant degree of
uncertainty amongst the submitting HEIs

• The report indicates that 34% and 30% of the impact assessors felt the
evaluation process was unreliable in assessing the criterion of significance
and reach respectively

• The findings indicate the different variables researchers/academics,
especially UK researchers/academics in the examined fields, have to
consider in order to secure a good impact score
Citation: Chowdhury G, Koya K, Philipson P (2016) Measuring the
Impact of Research: Lessons from the UK’s Research Excellence
Framework 2014. PLoS ONE 11(6): e0156978.
https://doi.org/10.1371/journal.pone.0156978

Table 2. Units of Assessment and potential range of impacts (REF, 2015).

Clinical Medicine

1

Physics

9

General Engineering

15

Communication, Cultural and Media Studies,
Library and Information Management

36

Anthropology and Development Studies

24

recognising the diversity and value of contribution
Introduction
made by research in each subject field is

critical and should not simply be a hierarchy
of what is perceived to be more important
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Overview, History and Context:
Scotland, UK and Europe

“…..the overall learning satisfaction of international
students in Scotland is better than for both the rest of
the UK and for the rest of the world”

There
were 235,565 enrolments at higher
Introduction
education institutions in Scotland in 2015/16
A total of 184,630 students came from the rest
of UK and Europe
50,925 international students amounting to 22%
Scottish students make up 66% of the total

https://scotland.britishcouncil.org/sites/default/files/scotland-report-a-strategic-analysis-of-the-scottish-higher-education-sectors-distinctive-assets.pdf
http://www.audit-scotland.gov.uk/uploads/docs/report/2016/nr_160707_higher_education.pdf

Overview, History and Context

•

Scottish Credit Accumulation and Transfer (SCOTCAT) 1980s onwards

•

The Bologna declaration 1999

•

Scotland - credit rating of all provision and adoption of learning outcomes: 1999 onwards

•

England - introduction of Subject Benchmark Statements

•

Prague communique 2001

•

The Dublin Descriptors - 2002, presented in 2003

•

QF for the European Higher Education Area adopted in 2005 (Bergen, Norway)

Prague communique 2001

•

To co-operate in quality assurance

•

Mutual acceptance of evaluation and
accreditation/certification mechanisms

•

To collaborate in establishing a
common framework of reference

•

To disseminate best practice

Dublin Descriptors

•

Knowledge and understanding

•

Applying knowledge and understanding

•

Making judgements

•

Communication

•

Lifelong learning skills

National and European HE Frameworks

•

Defined qualification descriptors

•

Expected characteristics and attributes for each level of study

•

Exit awards required at each level

•

Scotland - CertHE, DipHE, Degree, (Hons)Degree, PGCert, PGDip, PGMasters, PhD

National and European HE Frameworks

All countries of the European Higher Education Area committed to
developing national qualifications frameworks compatible with the
overarching framework of the European Higher Education Area
by 2010
This commitment was undertaken in 2005, and the 2007 stocktaking
report reasonably showed that this was an area where
considerable work remained to be done

National and European HE Frameworks

•

Scotland - Levels 7, 8, 9, 10, Undergraduate: 11 PG Masters: 12 for Doctoral study

•

United Kingdom - linked learning hours to volume of credit awarded

•

2 x 15 week Semesters = 1200 Learning Hours = 120 Credits (60 ECTS)

•

Mobility and the European Credit Transfer and Accumulation System (ECTS)

UK Quality Code for Higher Education

•

HE Qualifications of UK Degree-Awarding Bodies

•

Part A: Setting and Maintaining Academic Standards

•

Part B: Assuring and Enhancing Academic Quality

•

Part C: Information about Higher Education Provision

www.qaa.ac.uk/assuring-standards-and-quality/the-quality-code

UK Quality Code PART B: Assuring and Enhancing Academic Quality

Scottish Credit and Qualifications Framework (SCQF)

Scottish Credit and Qualifications Framework (SCQF)

•

Qualification and level descriptors

•

Defined and expected characteristics and attributes developed at each level
Knowledge and understanding (mainly subject based)
Practice (applied knowledge and understanding)
Generic cognitive skills (e.g. evaluation, critical analysis, reflection)
Communication, numeracy and digital literacy
Autonomy, accountability and working with others

Challenges in Programme and Course Design

•

Relationship of Programmes and Courses

•

Flexibility, Choice and Coherence

•

Five Characteristics of Learning
1: KNOWLEDGE AND UNDERSTANDING
2: APPLIED KNOWLEDGE, SKILLS AND UNDERSTANDING
3: GENERIC COGNITIVE SKILLS
4: COMMUNICATION, NUMERACY AND DIGITAL LITERACY
5: AUTONOMY, ACCOUNTABILITY AND WORKING WITH OTHERS

Bloom’s Taxonomy - revised
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IMPACT - data, metrics
and performance driven
evaluation

IMPACT - data, metrics and performance driven evaluation
•
•
•

Higher Education UK Performance Indicators
National Student Survey (NSS) HEFC for final year undergraduates 2005
Higher Education Academy (HEA)
Higher Education Policy Institute (HEPI)/HEA Student Academic Experience Survey
UK Engagement Survey (HEA)
Postgraduate Taught Experience Survey (PTES) HEA
Postgraduate Research Experience Survey (PRES) HEA

•
•
•

Internal Subject Review
Course / Module Evaluations
Annual analysis-based reporting to the Scottish Funding Council (SFC)
SFC Outcome Agreements

•
•
•

Annual reporting to the Higher Education Statistics Agency (HESA)
Destinations of Leavers from Higher Education survey (DLHE)
UNISTATS - Key Information Sets (KIS)

https://www.hesa.ac.uk/data-and-analysis/performance-indicators/guide

UK Performance Indicators

https://www.hesa.ac.uk/data-and-analysis/performance-indicators/guide

UK Performance Indicators

https://www.hesa.ac.uk/data-and-analysis/performance-indicators/guide

UK Performance Indicators

https://www.hesa.ac.uk/data-and-analysis/performance-indicators/guide

UK Performance Indicators

https://www.hesa.ac.uk/data-and-analysis/performance-indicators/guide

National Student Survey - NSS

http://www.thestudentsurvey.com

National Student Survey - NSS

Question 26

Higher Education Statistics Agency

National Student Survey - NSS

https://unistats.ac.uk

Teaching Excellence Framework
The UK Government has introduced the TEF to:

•

Better inform students’ choices about what and where to study

•

Raise esteem for teaching

•

Recognise and reward excellent teaching

•

Better meet the needs of employers, business, industry and the professions

http://www.hefce.ac.uk/lt/tef/

Teaching Excellence Framework

The TEF was assessed this year on three sets of metrics:

• students’ views of teaching, assessment and academic support from the NSS survey
• student dropout rates
• and rates of employment

http://www.hefce.ac.uk/lt/tef/

Teaching Excellence Framework

It is notable that none of these metrics
directly measure the quality of teaching

http://www.hefce.ac.uk/lt/tef/
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Scotland’s enhancement-led approach

The Scottish Quality Enhancement Framework (QEF)

•

The QEF consists of five inter-related aspects:

•

A national programme of enhancement themes

•

A greater voice for student representatives

•

Improved forms of public information about quality

•

A comprehensive programme of institution-led reviews

•

Enhancement-led institutional review (ELIR)

QAA Scotland worked closely with the Scottish Funding
Council (SFC), Universities Scotland and NUS Scotland to
develop an enhancement-led approach to quality in
the Scottish higher education sector

The Scottish Quality Enhancement Framework (QEF)

•

Three key principles inform and underpin QAE in the QEF:

•

High quality learning

•

Student engagement

•

Quality culture

The Scottish Quality Enhancement Framework (QEF)

•

The QEF builds on shared values:

•

A collaborative ethos based on partnership working

•

Recognition that the higher education institutions are autonomous, with primary
responsibility for ensuring that academic standards are set and maintained and
that the quality of provision is assured

•

External quality assurance based on co-regulation and external peer review

•

An enhancement-led ethos, which supports and encourages continuing
improvement, innovation and critical self-evaluation

•

Recognition of learning as a partnership with students

http://www.enhancementthemes.ac.uk

Enhancement Themes
•

Evidence-based Enhancement (2017- 2020) - new and just about to commence

•

Student Transitions (2014 - 2017)

•

Developing and Supporting the Curriculum (2011-14)

•

Graduates for the 21st Century: Integrating the Enhancement Themes (2008-11)

•

Research-Teaching Linkages: enhancing graduate attributes (2006-08)

•

Integrative Assessment (2005-06)

•

The First Year: Engagement and Empowerment (2005-08)

•

Flexible Delivery (2004-06)

•

Employability (2004-06)

•

Responding to Student Needs (2003-04)

•

Assessment (2003-04)

Working with students directly on shaping their experience

‘Synectics’ - creative thinking events
Online Networks and Digital Toolkits

•

Assessment

•

Feedback

•

Employability skills and attributes

•

My Wellbeing

•

Managing my studies
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Challenges, change and

evidence of enhancement in
the sector

Challenges across the Higher Education sector

•

A learning outcomes model

•

Curriculum design

•

Assessment and feedback

•

Self-critical evaluation and measuring impact

•

External context

•

Explicit transparency and public accountability

the blank canvas
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Enhancement
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Students
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Characteristics of effective practice
….. evidencing deliberate steps to enhancement

ELIR Cycle 4 - enables a range of outcomes to be achieved

•

Promoting holistic, evidence-based evaluation by institutions and the opportunity to
engage in discussion on the outcomes of that evaluation with a team of peers

•

Delivering a clear statement on baseline quality and academic standards and, beyond
that, providing a suite of differentiated commendations and recommendations

•

Enabling whole-sector enhancement and developmental activity to be conducted,
drawing on thematic information about strengths and challenges of the institutions
reviewed

http://www.qaa.ac.uk/en/Publications/Documents/ELIR-4-Handbook-2017.pdf

Enhancement-Led Institutional Review - continues to evolve

•

ELIR 4 emphasises the contextualisation of each review with the intention to
maximise the value to individual institutions and to the sector,
acknowledging the importance placed on evidence-based self-evaluation

•

Contextualisation allows reviews to focus where there will be most benefit,
both to provide assurance and to promote enhancement, sharing good
practice, and building the evidence base which demonstrates the
effectiveness of the approach to home, UK and international audiences

An Enhancement-Led Approach to QA (ELIR)
1.0 Engaging the wider student and staff community – why is this needed?
2.0 Preparing the Reflective Analysis

•
•
•
•

The Reflective Analysis – what does a good Reflective Analysis look like?
A contextualised Reflective Analysis – what needs to be considered?
Writing a Reflective Analysis – who should or needs to be involved?
Design, structure and navigation of a Reflective Analysis - does it function effectively?

3.0 The Advance Information Set – what does this need to achieve?
4.0 Case Studies - do we still need these?
5.0 Preparing for Review – what do we need to consider?
6.0 The Review - aims and reflections

•
•

The Planning Visit - what is the focus and purpose?
The Review Visit - how does this differ from previously?

7.0 Post Review – what now?

ELIR Guidance 2017

ELIR Guidance 2017

Estates Enhancement
Traditionally restored
building fabric to
conserve the McEwan
Hall for the future

A spectacular
ceremonial hall for
graduations and events

New tree planting and
soft landscaping to
create more social
space and improved
accessibility
McEwan Hall - day

Bristo Square - day

McEwan Hall - evening

McEwan Hall - sectional perspective

A circular amphitheatre
featuring a
contemporary glazed
entrance pavilion

New visitor and
conference facilities

Upgraded energy
efficient services

Bristo Square Development

Principal’s Go Abroad Challenge
A world of choice
We offer outstanding international exchange opportunities, with more
than 270 destinations available worldwide
Last year around 300 students studied at one of our international
partners in countries as diverse as Australia, Canada, the US, Mexico,
Singapore and South Korea
More than 400 students studied or worked in Europe, either with our
Erasmus exchange partners or through the Erasmus Work Placement
Programme
A further 125 students participated on one of our many short-term
international programmes worldwide
Our partners include world-class institutions such as the California
Institute of Technology, the Universities of Pennsylvania, Melbourne
and Toronto, ETH Zurich, Heidelberg University in Germany and the
Universities of Copenhagen and Amsterdam

What students have to say
“Whilst you will undoubtedly have a huge amount of fun,
you will also be enhancing your academic profile and in a
competitive job market – what I believe stands out is this
kind of experience working and living internationally.”

“It’s a cliché but I really did have the best year of my life
out there. I’d sign up for another year away in a heartbeat”

www.ed.ac.uk/go-abroad

PCIM

STAFF EDITING SCREENS
The new screens are designed and
structured to enable both academic
and administrative staff to jointly
create and contribute to the course
description.
The preview screens are designed
to easily identify the completeness
and quality of the data entered.
There has been a 165% increase
in academic staff using and editing
directly in the new system.

Course
proposal /
change

Review

Approval

Path

Path
Path is a ‘state of the art’ web application
that presents course information in an
easy to read format, both graphically and
textually, drawing on the data provided
from CCAM and the DRPS.
The flexibility of degree programmes at
the University often allows for a huge
breadth of choice within a student’s
individual degree programme - Path
simplifies this process and enables
students to easily explore the options
and pathways available to them.

PCIM: Programme and Course Information Management

DRPS

DEGREE REGULATIONS AND
PRGRAMME OF STUDY
The Degree Regulations and
Programmes of Study (DRPS) provides
information on the programmes of study
offered by the University of Edinburgh,
and sets out the regulatory framework
by which these are governed, together
with the regulations and codes that
govern the general context of a student’s
academic career at the University.
This information is developed from
the Course Creation, Approval and
Maintenance database (CCAM)

Path
AWARD WINNING
Presented with the 2014 Award for Excellence from UCISA.
The system was initially developed by two students to assist their
peers in deciding which courses to choose for their next year
of study. There were a number of areas that the panel felt were
exemplary - the transition from a student developed prototype to
a production service, the facility to use student feedback to help
inform the selection of courses and the successful roll-out to all
schools.
Usage

Month

Schools

August 2012

100 unique users

August 2013

1000 unique users

3

10,000 unique users

22

September 2014

1

10,000 unique users accessed the system 150,000 times with an
average of 7 minutes per visit

NEW FUNCTIONALITY
Driven by students, new functionality has been introduced to Path
for the 2015/16 academic year:
Ability for students to send their pre-selected course choices
to the Personal Tutor ahead of their first meeting.
Guidance for students to review course choices within their
programme of study taken by previous students.

FUTURE STUDENT-LED INNOVATION
Our latest student-led innovation project is ask.

ask is a Q&A platform with the aim of enhancing the university
experience by creating a supportive digital classroom.

Path: Course Selection and Programme Builder

PGR Post Graduate Research
THE EDINBURGH APPROACH
Enhanced, tailored support for all University of
Edinburgh postgraduate researchers
Training and development as an expectation
Innovative approach to doctoral cohort funding bids
Enhanced career development support

THE POST GRADUATE RESEARCH STUDENT
All Postgraduate research students have access to local and
institutional level training and support

CENTRALISED SUPPORT FOR TRAINING
Institute for Academic Development (IAD)
A wide-range of workshops, short-courses, training, online
resources, public and policy engagement for students and staff in
support of the PhD experience

Careers Service
PhD alumni careers events and preparation for careers within and
beyond academia

THE THREE-MINUTE THESIS (3MT) 2015 WINNERS
THE PHD SUPERVISOR
The University is committed to supporting and developing all PhD
Supervisors through:
Compulsory supervisor briefing events. These cover
regulations, case studies, and an experienced supervisor talk
Complementary supervisor workshops and sessions.

The winner of the 2015 competition was Chen Zhao from the School of Clinical Sciences with her
presentation ‘Astrocyte: the Star of Motor Neuron Disease’ Chen will now go on to represent the
University in the UK and Universitas 21 competitions. The Runner Up was Donald Slater from the
School of GeoSciences, with his presentation ‘The Greenland Ice Sheet: cold ice in a hot drink’. The
‘People’s Choice’ winner was Matthew Simmonte from the School of Chemistry with his presentation
‘‘Finding a match - polymer microarrays and internet dating’.
The 3 Minute Thesis competition requires PhD students to compete to deliver the best research
presentation in just 3 minutes (and on one slide).

Enhancing the Postgraduate Research Student Experience

Online
Resources

School
Programme
exemplar

Postgraduate Essentials
for all cohorts
on campus, distance and part-time

Induction
Managing Your PhD
Good Practice

PhD

linked to milestones

Anytime
exemplars

Preparing for
Conferences

E-Writing

Statistics

Writing
Academic Papers

YEAR 1

Training and
Support

Recommended
Training

Preparing
for ﬁrst
year
review

Ready to Research
GREIM, MANTRA

Imaging

Public Engagement Toolbox

Thesis Workshop

YEAR 2

Viva
Preparation

YEAR 3

Publication

And Beyond

Induction Activities

Communicating Research

Explore and Develop

Focus

Effective Researcher
Postgraduate Essentials
Tutoring and Demonstrating
Literature and library skills
Mantra
Project Management

Effective Writing Suite
Presentation Skills
Social Media in Research
‘Good to Great’

Beltane Public Engagement Training
Career Management and Development
‘Three Minute Thesis’
GRADschool

Writing Retreat
Grant Writing Workshops
Interview Skills
FUMO - Finish Up and Move On

Teaching

Public Engagement

Business and Enterprise

Tutoring and Demonstrating Courses and Accreditation
Facilitations skills
Post-Graduate Certiﬁcate

Beltane resources and courses
Research Communication in Action
Research Researchers and the Media
BrightClub and 3 Minute Thesis

Full BET programme of training
BET Mentoring
Business and Enterprise Summer School
Launch.ed - boot camps

Generic Skills - Assertiveness, Creativity, Ease the Load, IT Skills, Leadership, Speed Reading, Team Development, Time Management, Proof Reading
PGResearcher
graduate attributes

Individual and Peer Support - Researcher-Led Fund, Career Consultations
Seminars - ‘Bitesize Programme’

The Post Graduate Researcher Experience

The Edinburgh Award
DEFINING THE CONTEXT
Agreeing the specific type of co- or extra-curricular activity for a new version of the
Edinburgh Award
ACCREDITATION
•
•
•
•

Deﬁning the
context

Tailored plans are developed by local staff
Links to the University’s Graduate Attributes are defined
Plans are reviewed against Edinburgh Award Framework
Accreditation is overseen and supported centrally

STUDENT RECRUITMENT
•
•

Student eligibility criteria are defined
Version is promoted to relevant students

Recognition

Accreditation

AT THE START ‘ASPIRING’ INPUT
•
•
•

Exploring what excellence means for this co-or extra-curricular activity
Identifying individual development priorities
Planning for own development and impact

MIDWAY THROUGH ‘DEVELOPING’ INPUT
•
•
•

Surfacing individual progress, development and impact
Considering steps involved and challenges
Revising action plans where necessary

AT THE END ‘OWNING’ INPUT
•
•
•

Validation

Recognising and solidifying learning, development and impact achieved
Using and selling experiences
Looking to the future

Co-curricula and/or
extra-curricular
activity

At the end:
‘Owning’
input

At the start:
‘Aspiring’
input

VALIDATION
•
•
•

Monitoring: engagement at each stage and required level of activity
Submitting: interim and final reflections capturing development, learning and impact
Reviewing: by staff and in many versions via peer assessment

RECOGNITION
•
•
•

Central or local reception event
HEAR entry
Certificate

Student Co and Extra-curricular Activity

Student
Recruitment

Midway
through:
‘Developing’
input

Student - quotes

A Celebration

“The Edinburgh Award has been an absolutely

“The Edinburgh Award was such a great way to speak

amazing process. It opened my eyes to many

to others about their own experiences and hear about

things that went unnoticed before. By working on

their challenges, strengths and weaknesses. We

them I’ve been able to improve myself a lot over the

found common points and similar ways we could

past few months, to which I am really grateful. Being work towards goals, as well as give advice and
a part of the process has been absolutely priceless”.

encouragement in areas that we differed in”.

“In the end, the actual Award certificate mattered

“The Edinburgh Award was a really good experience,

little in comparison to the Award journey. The entire

and the benefits were much greater than I initially

self-reflective process helped me learn more about

thought they would be. I realised my strengths and

myself as a person, something which is quite hard to

weaknesses, how to overcome these weaknesses

get done!”

and play on my strong assets. I am a much more
reflective employee than I was previously”.

“I have gained valuable skills and, perhaps more
importantly, I feel proud to have been involved in

“It is a fantastic preparation for work after university.

the Edinburgh Award, I feel part of the University

The structured reflection and discussions as part of

community”.

the Edinburgh Award increase awareness of what
one learns during this time. A great experience,

“I learned a lot about my strengths and weaknesses,

really fulfilling and equipping me well for the future”.

and really improved in some target areas. I feel I
now have many more skills, and the ability to explain

Award Leaders - staff quotes

these to other people. This has been one of the

“The Edinburgh Award encompassed a wider range

most valuable things I have done in my life as I have

of students than we normally manage to engage

learned a lot about myself… I never reflected on

with”.

myself so much”.
“The Edinburgh Award allowed us to engage with
students in a way that was truly relevant to them. It
had tangible outcomes for both the students and us”.

The Edinburgh Award

Governance, Strategy and Culture

Reflection and Mainstreaming

Learning and Teaching Vision

Sharing community practice

IS Technology Enhanced Learning Strategy

Audit, baseline and periodic review

Committee representation and alignment

Embedding skills (CPD/PGCAP)
Design-led approach and Open Practice

4

Align to course/programme description

3

TEL Strategy

Research and Student Led Innovation

Learning Analytics
Teacher-Bot
Augmented Learning Space

Technology Enhanced Learning

Distance Education Initiative (DEI)

1

Consolidation and Growth

Adaptive Learning
Google Glass

Inclusive Horizon Scanning

Global reach of Online Distance Learning
2

Core portfolio refresh
Growth of blended learning technology
Structural reform (IAD/LTW)
DEI early life support

Consideration of External Examiners Reports
QAC

Quality Assurance
Committee (QAC)

Consideration of
College QAE reports
and identiﬁcation of
institutional themes

LEVEL 3

College
LEVEL 2

School
LEVEL 1

College oversight
of University process

External Examiner
Submits Report

College QAE Report
Thematic Analysis

Report received at
School

School QAE Report
Thematic Analysis

School responds to
External Examiner
within 6 Weeks

School decides what
actions to take

EERS: External Examiners Reporting System

School discusses
actions in relevant
committees/fora

Going forward any
issues/actions
determined by QAC
are fed back to the
External Examiner

Introduction
It is critical that we

value what

we measure and not simply
measure what we can

Effectiveness is what we are after

Effectiveness is what we are after
……. student satisfaction (i.e. happiness) is a bonus

Introduction

Q&A

Introduction
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